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Please note:  
The Guidance is subdivided into different areas of need, in accordance with DCFS 

categories. 

 

Each section starts with an overview and then looks at triggers, then descriptors and 

interventions, at early years action and early years action plus. 
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Introduction 
 
The purpose of this guidance is to help those working with children in the Early Years 
Foundation Stage (EYFS) to identify when a child has special educational needs, the 
nature of those needs, and how to support them. It will help Early Years Foundation 
Stage settings to meet the requirement of the SEN Code of Practice (2001) to ‘provide 
specific help to individual young children’ (SEN COP, 2001, 4.10). 
 
The needs of the vast majority of children can be successfully met within the day-to-
day organisation of the setting and through thoughtful and flexible planning. If there 
are concerns that a child is not settling or does not seem to be accessing the learning 
opportunities that are provided, setting staff should start to gather more information 
about him/her through observation and talking to parents. The implementation of the 
Early Years Foundation Stage has meant that we now have a document that looks at 
the developing child from birth - 60 months plus and this will be a really useful 
resource in the identification and support of young children with SEN/ Learning 
difficulties and/or disabilities (LDD). The document gives information about children’s 
development in six areas of learning - see 4.4; Areas of Learning and Development 
and the “Development Matters” section in the Practice Guidance. 
 
 Where there are any concerns about the development and learning of a child this 
should be your first point of reference. On the disc that comes with the document, in 
‘All areas of learning and development’, you will find more detailed information that 
can support you with some children. Click on ‘Early Support’ - more detailed 
information will drop down. 
 
As we all know, observation, assessment and planning is key to providing a 
stimulating and appropriate environment for all children.  
 
‘Through observing each child’s achievements and interests, as well as observing 
groups of children, practitioners can respond, though their interactions, with new 
activities or changes to the environment, in ways that help children to learn.’  
 
‘Ongoing assessment is an integral part of this process, and should be used by 
practitioners to support every child to make progress. Alongside short-term 
assessment and planning for learning, it is also critical to maintain an overview of 
children’s progress over time. Only by stepping back to look at the bigger picture of 
progress can a setting make sure whether daily practice is supporting all children to 
reach their full potential across all areas of learning.’  (Progress matters P4) 
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In Oxfordshire, it is suggested that children’s progress can be recorded using 
‘Planning for Quality in the Early Years’ - produced by The British Association for Early 
Childhood and Education. Using the management tool found on the CD Rom, 
practitioners and managers can record and track children’s achievements in the six 
areas of learning using a ‘best fit’ approach. This tool allows practitioners to assess 
children against the development matters found in the EYFS. Every Early Years 
maintained, Private, Voluntary and Independent setting (PVIs) should have received 
this tool.  
 A series of development matters tracking sheets (not ICT based) are available for all 
schools and settings to use with children across the EYFS. These include the EYFS 
profile Assessment Scales Reference Sheet, used to record the scale points for 
children in F1/reception classes. For those practitioners with just F1/reception age 
children, ‘eyeProfile’ is recommended as a tracking and recording tool. 
 
When looking at the EYFS development matters you will notice that the areas of 
development overlap - Birth - 11 months, 8 - 20 months, 22 - 36 months,  
30 - 50 months, 40 - 60 months. It is important that there is some overlap  
as we know all children do not develop in exactly the same way and at the same rate 
and it is perfectly normal to see children of the same age achieving at a range of 
differing levels. However if a child continues to be developing  behind it’s peers for a 
period of time and not achieving developmental milestones within acceptable time 
frames then concern should be raised. It is in these overlaps that concerns may arise  
- for example, a child who is three years old may not be doing the things you would 
expect - and this will need to be checked out more carefully. This Guidance has been 
produced to help you with this task.  
 
There are many reasons why children might not make the progress expected over a 
period of time. For example, they may be affected by home or family circumstances, 
or health issues. For the vast majority of these children such times are short lived and 
with sensitive handling and minor changes to accommodate them they will soon be 
making good progress again. 
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The diagram shows the different routes you can take to get help for a child who needs 

extra support – perhaps for a short time, or perhaps for more extended periods. 
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Safeguarding comes into play when the child is in danger (of abuse, harm, neglect) 
It is everybody’s statutory duty to safeguard children. If you have concerns you must 
follow statutory and county policies and procedures. 
 
Common Assessment Framework (CAF) and Team Around a Child (TAC)  
should be used when there are concerns that a child is not making the progress  
one would expect and that the reason for this is unclear and/or the family are 
identifying that they need some extra help or support with their child - for example, 
when things are complicated at home, there is illness, or significant changes in the 
family circumstances. Parents must have agreed to and be central to this process. 
 
Early Support Programme is a national programme for supporting families with 
disabled children and those with emerging SEN. It is a principled approach to ensure 
that the wishes and needs of the family are central to the assistance they and their 
child are offered and to develop systems and ways of working that assist a more 
multi-agency, joined up approach from the services. There are useful materials 
nationally produced, free of charge and available through 
www.dcsf.gov.uk/everychildmatters/earlysupport 
 
SEN procedures should be used when a child has additional needs, due to learning 
difficulties or disability – the Guidance is designed to help you with this area. 
(Some children at any one time or throughout their school years may need all of these 
approaches or a combination of them some may just need one.)  
 
Another useful source of support and information is the Inclusion Development 
Programme. This is a four year national programme, starting in 2008 offering a  
range of materials to assist schools and settings in providing high quality inclusive 
environments and supporting children with a range of identified needs. There are 
booklets and discs that give information, and support about areas of development and 
need:   
 
2008 Speech Language and Communication Needs 
2009 Autism 
2010 Behavioural and/or Emotional needs 
2011 Learning Difficulties and/or Disability  
 
These are/or will be available in Oxfordshire through training and a range of channels. 
The discs can be used for group workforce development and individual learning. 
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Early Years Foundation Stage 

Learning Needs 
 
This section describes children who have greater requirements than most  
for support with learning and accessing the curriculum. Young children display 
a wide range of responses to both new and familiar situations, and settings 
need to be sure that expectations are realistic in relation to the child’s stage  
of development. It is important that any judgements made are based upon  
an in depth understanding of the individual child. Time spent observing  
and recording the way a child learns and interacts, communicates and gets  
their needs met will be important. It is also essential to talk sensitively  
and constructively with parents and carers, to help to build a complete picture.  
This will also help to identify whether there are other factors that are 
contributing to his/her learning needs. 
 
The broad descriptors listed here will help the setting to think more 
specifically about where the child has additional requirements. 
The detailed descriptors will help to show whether the child is at a different 
stage of development to children of his/her own age. The descriptors here are 
those for a developmentally younger child. Checking descriptors in the other 
sections of this handbook will help to show if the child’s learning needs are 
linked to other needs. Settings should make adjustments to the learning 
experiences that are provided for the child, basing these adjustments on what 
has been found to interest, motivate and develop persistence in the child. 
 
The interventions/actions section describes what to do for a child at Early 
Years Action and Early Years Action Plus. 
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Early Years Foundation Stage 
Learning Needs 
 
Triggers 
 
Before recording a child’s needs at Early Years Action, ensure that: 
 
• the child has received learning opportunities that are adapted to the 

way the child learns; 
• adjustments have been made for the child within the normal 

day-to-day organisation of the setting. 
• the child’s responses to opportunities have been observed and 

recorded 
 
If this action has been shown to be insufficient to support the child so that 
he/she can make progress, settings should gather evidence that:   
• setting staff have adapted the ways in which they work with the child, 

to meet his/her needs 
• the child has received targeted support in those areas of learning which 

have been identified as needing support 
• the child needs additional time and support to engage in activities within 

the curriculum 
• the child needs different or additional provision 
• the child is making little or no progress. 
 
Evidence of the child’s progress must be gathered using: 
• evidence from observations 
• evidence from any assessments 
• information from parents or carers 
• records of the child’s achievements through the EYFS “development 

matters”, “planning for quality in the Early Years” or the child’s individual 
learning journey 

• reviews of any targets that are in place. 
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Tick these descriptors to help to decide if a child needs Early Years Action. 
They describe delayed development. 
 
Descriptors    Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early 
Years Action may be indicated by: 
 

Date Date 

Performance which is below the level at which most 
children are expected to work   

A known delay or difficulty which would indicate the need 
for additional support   

A range of associated difficulties eg speech and 
language, social and emotional or independence skills 
which affect the child’s ability to make progress 

  

A noticeable delay when comparing the child’s known 
skills to developmental guidelines   

 
 
Detailed descriptors 
 
By 2 years the child has support needs for some of 
the following: 
 

Date Date 

Copying, symbolic play, pretend; imitating some everyday 
routines like dusting, washing the car   

Problem solving; retrieving out of reach toys or other 
objects   

Memory, attention, anticipation; remembering where 
things are kept and how to find them   

Concepts, including drawing;  building 3 blocks; scribbling 
on paper   

Social; bringing a book or a toy to share with an adult   
Curiosity and exploration; enjoying posting shapes, filling 
and emptying containers   
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By 3 years the child has support needs for some of 
the following: 
 

Date Date 

Symbolic play; developing simple sustained play with 
dolly/teddy/soft toy – (eating, drinking, sleeping)   

Problem solving; understanding ‘When, then’ logic - 
(When you have washed your hands, then you can have 
a snack) 

  

Memory; spontaneously singing some of the words and 
actions of a familiar rhyme   

Concepts; matching pictures of familiar objects in play, 
painting or drawing horizontal lines and circles in imitation   

Social; watching others play and joining in briefly.  
Sharing adult attention   

Curiosity; participating in a range of creative activities.   

 
By 4 years the child has support needs for some of 
the following: 
 

Date Date 

Pretend; joining in active make believe play with other 
children   

Problem solving; finding and using suitable tools for a 
task – sellotape to fix something, a stick to unblock 
something 

  

Memory: Verbalising past experiences   
Concepts; putting 4 or 5 toys - (dolls, cars,) in size order. 
Putting features on a pre-drawn face   

Social; behaving in a caring way to younger children and 
pets   

Curiosity; asking questions: Who? Where? What?   

 
By 5 years the child has support needs for some of 
the following: 
 

Date Date 

Pretend; imitating adult roles, dramatic play and dressing 
up   

Problem solving;  trying a range of strategies to solve 
everyday problems   

Memory; being able to anticipate what will happen next in 
a picture story   

Concepts; sorting objects into categories - all the animals, 
all the cars; drawing a simple human figure with head, 
body, legs 

  

Social; taking turns with a small group of children, and 
sharing things with them   

Curiosity; wanting to know how things work, taking things 
apart, collecting things, asking lots of questions   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observing, planning and reviewing which are 
used for all children and in addition: 
• liaise closely with the child’s parents and carers to share information and 

build up a picture of the child’s interests, abilities, needs and successful 
support strategies. Consult the child - for suggestions about gaining the 
child’s views see The Mosaic Approach by Clark and Moss, publication;  
National Children’s Bureau 

• record relevant and achievable targets on the IEP that address the key 
areas of learning where the child needs support 

• plan strategies, experiences and activities that support the learning targets 
and ensure that these are incorporated into daily planning 

• involve the child and family in planning for targets and reviewing progress 
• liaise with any other professionals who are involved with the child 
• review IEPs regularly, usually about every 10-12 weeks. 
 
The child and the group 
The child is based within the usual learning environment.  
Possible additional actions and strategies could be: 
• small group activities which support the child’s learning 
• using role models and buddies to help the child use learned skills within 

the everyday environment 
• providing developmentally appropriate resources, experiences and 

activities 
• adapting activities so that the child is included and can achieve. 
 
Adult support 
All staff members will be aware of the aims, targets and support strategies for 
the child’s learning. In addition: 
• liaise regularly with parents and carers 
• use a key person to ensure that the child is supported and feels secure, 

and to plan for the child’s learning and record progress 
• involve the SENCo in planning and reviewing 
• the Early Years SEN Inclusion Teacher (EYSENIT) may be consulted by 

Private, Voluntary and Independent settings (PVIs) 
• consult with any other professionals who are involved with the child  

(e.g. Speech and Language Therapist - SLT) with parents’ permission 
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Supporting the child’s learning 
The child should be included in all activities and learning opportunities, which 
settings deliver in flexible ways in order to engage all children. In addition: 
• consider breaking down skills and activities into smaller achievable steps 
• allow extra time for the child to achieve and provide a variety of 

experiences and activities which help the child to learn 
• provide specific learning opportunities for some skills if necessary, within 

the usual learning environment 
• use specific strategies to build self-esteem 
• provide additional and different learning opportunities to develop basic 

skills such as: 
 

 understanding language, memory and reasoning, eg understanding 
and answering questions 

 early literacy and numeracy skills, e.g. looking at books, counting and 
recognising numbers 

 sequencing and organising, e.g. toilet routines or changing clothes or 
shoes for physical activities 

 problem solving and developing concepts, e.g. big and little, shapes 
 fine and gross motor skills, e.g. threading beads, riding a tricycle, 

throwing and catching 
 listening and attending, e.g. responding to adult requests, sharing 

stories within a small group. 
 
There are some helpful books in this area: 

• Supporting Special Needs, Understanding Inclusion in the Early Years  
by Penny Tassoni (Heinemann, ISBN 0-435401-62-9) 

• Inclusion in Pre-School Settings (PSLA, ISBN 1-873743-22-X) 
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Early Years Foundation Stage 
Learning Needs 
 
Triggers 
 
• the child has received learning opportunities that have been adapted 

to the child’s learning style and identified learning needs 
• adjustments have been made for the child within the usual  

day-to-day organisation of the setting as part of Early Years Action. 
 
If this action has been insufficient to enable the child to make progress, 
settings should provide evidence that: 
• the child has received support which is targeted in the learning  areas 

which have been identified as needing support 
• the child’s needs in other areas such as speech and language have been 

taken into consideration 
• advice received from other professionals has been acted upon 
• the child has made little progress, even though support strategies have 

been used for at least 10-12 weeks and normally 2 - 3 (new) terms 
• the child needs additional time and support in order to learn within the 

setting 
• the child needs significant additional or different provision in order to 

make progress. 
 
Evidence of the child’s progress must be gathered using: 
• evidence from observations; 
• parents’ or carers’ views 
• evidence from reports written by other professionals; 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development 

matters,” “planning for quality in the Early Years” or the child’s individual 
learning journey 

• reviews of IEP targets, including progress in relation to the support that 
has been in place. 

 
A move from EYA to EYAP will usually take place at a review meeting with 
parents or carers and other professionals. 
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Tick these descriptors to help you decide if a child needs Early Years Action 
Plus. They describe delayed development. 
 
Descriptors    Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early 
Years Action Plus may be indicated by: 
 

Date Date 

Performance within the EYFS which is markedly below 
that at which most children of a similar age are expected 
to work 

  

A known difficulty or delay which would indicate the need 
for increased additional support   

A range of noticeable difficulties in other areas, eg speech 
and language, social and emotional skills or 
independence skills which affect the child’s ability to make 
progress  

  

Significant delay or difficulty in achieving a range of skills    
The need for outside professionals to be consistently 
involved.   

 
Detailed descriptors 
 
By 2 years the child has support needs for some of 
the following: 
 

Date Date 

Copying, symbolic play, pretend; playing with objects, 
demonstrating their use – e.g. brushing own hair   

Problem solving; trying something, reflecting on it and 
trying something else – e.g. trying to get out a ball stuck 
in a jar by shaking, tipping, putting fingers in 

  

Memory, anticipation, attention; recognising familiar toys, 
people, places   

Concepts, including drawing; putting 3 blocks on top of 
each other after demonstration    

Social; cooperating in everyday routines like dressing   
Curiosity and exploration; exploring the environment with 
intense curiosity and interest.   
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By 3 years the child has support needs for some of 
the following: 
 

Date Date 

Pretend; pouring a pretend drink and giving it to an adult   
Problem solving; trying to solve a mechanical problem by 
themselves – e.g. stopping a tower of bricks from falling 
over  

  

Memory; recognising their own and other people’s clothes 
and toys   

Concepts; building a tower of 6 blocks. Spontaneous 
circular scribble   

Social; recognising family members and pets in 
photographs   

Curiosity; asking the names of things by word or gesture.   

 

 
By 5 years the child has support needs for some of 
the following: 
 

Date Date 

Pretend; making up stories with small world toys in a 
familiar context – e.g. dolls house play that is more than 
moving the dolls in and out  

  

Problem solving; finding and using suitable tools -  
e.g. sellotape to stick something, a stick to poke at 
something that is stuck 

  

Memory; showing awareness of danger – e.g. paying 
attention on the climbing frame   

Social; taking part in a group, joining in and following 
instructions   

Concepts; copying a bridge made of bricks; drawing a 
face with features   

Curiosity; asking questions – Who? What? Where?   

 
By 4 years the child has support needs for some of 
the following: 
 

Date Date 

Pretend; using one object to represent another   
Problem solving; using objects to make things for play - 
e.g. putting a train track together, fetching a box for a 
doll’s bed 

  

Memory, attention; sustaining attention on a short story in 
a small group   

Concepts: giving ‘one’; selecting the small or the big one 
from a group of objects. Copying a circle    

Social; watching others play and joining in briefly.  
Sharing adult attention   

Curiosity; asking the names of things by word or gesture.   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observing, planning and reviewing which are 
in place for all children and in addition: 
• liaise closely with the child’s parents and carers to share information and 

build up a picture of the child’s interests, abilities, needs and successful 
support strategies 

• liaise with other professionals who are involved with the child and use their 
advice when planning for the child’s learning and IEP targets 

• record relevant and achievable targets on the IEP that address the areas 
of learning where the child needs support 

• carefully plan activities and experiences that support the child’s learning 
and incorporate these into daily plans 

• involve the child and family in planning learning targets and reviewing 
progress 

• review IEPs regularly, usually about every 10-12 weeks. 
 
The child and the group 
The child is based within the usual learning environment; possible additional 
strategies could be: 
• providing developmentally appropriate experiences, activities and 

resources, including visual support strategies such as signing or symbols, 
if not already in place 

• adapting group activities so that the child is included and is able to achieve 
• using small group or individual experiences and activities which support 

the child’s learning 
• using role models and buddies to help the child use learned skills within 

the setting. 
 
Adult support 
All members of staff will be aware of the aims, learning targets and support 
strategies for the child; in addition: 
• share information with parents on a regular basis 
• use a key person to provide security, plan for the child’s learning and 

record progress 
• involve the SENCo in planning and reviewing 
• consult the Early Years SEN Inclusion Teacher (EYSENIT) (PVIs only) 
• consult other professionals who are involved with the child, with parents’ 

permission 
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• use additional adult support at specific times in order to support the 
child’s learning (for PVIs, some additional funding may be available; your 
EYSENIT can advise). 

 
Supporting the child’s learning 
The child should be included in all activities and learning opportunities,  
which settings deliver in flexible ways in order to engage all children.  
In addition: 
• break down skills and activities into smaller achievable steps 
• allow extra time for the child to achieve; give additional experiences and 

learning opportunities 
• provide a variety of developmentally appropriate toys, experiences and 

activities which will help the child to learn 
• use specific strategies to build self-esteem 
• provide targeted learning opportunities for some skills, if necessary, within 

the usual learning environment 
• provide additional and different learning opportunities to acquire basic 

skills such as: 
 understanding language, memory and reasoning, e.g. understanding 

and answering questions (signing and gesture) 
 early literacy and numeracy skills, e.g. looking at books, recognising 

numbers and counting 
 sequencing and organising, e.g. toilet routines or changing clothes  

or shoes for physical activities (visual sequence cards) 
 problem solving and developing concepts, eg big and little, shapes 
 fine and gross motor skills, e.g. threading beads, riding a tricycle, 

throwing and catching 
 listening and attending, e.g. responding to adult requests. 

 
There are some helpful books in this area: 

• Supporting Special Needs, Understanding Inclusion in the Early Years  
by Penny Tassoni (Heinemann, ISBN 0-435401-62-9) 

• Inclusion in Pre-School Settings (PSLA, ISBN 1-873743-22-X) 
 
 



 
 

18 

 



       Behaviour, Emotional & Social Needs 

19 

Early Years Foundation Stage  
Behaviour, Emotional and Social Needs 
 
This section describes children who have greater requirements than most for support 
with managing behaviour and with their social and emotional development. Young 
children display a wide range of responses to both new and familiar situations, 
and settings need to be sure that expectations are realistic in relation to the child’s 
stage of development. It is important that any judgements made are based upon an in 
depth understanding of the individual child. Time spent observing the way a child learns 
and interacts, and talking to his/her parents or carers will help to build a whole picture. 
It will also help to identify whether there are other factors that are contributing to his/her 
behaviour. 
 
The broad descriptors listed here will help the setting to think more specifically about 
where the child has additional requirements. The detailed descriptors will help to show 
whether the child is at a different stage of development to children of his/her own age. 
Checking descriptors in the other sections of this handbook will help to show if the 
child’s behaviour is linked to other needs – communication skills, for example.   
 
The interventions/actions section describes what to do for a child at Early Years 
Action and Early Years Action Plus. 
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Early Years Foundation Stage  
Behaviour, Emotional and Social Needs 
 
Triggers 
 
Before recording a child’s needs at Early Years Action, ensure that: 
 
• the child has received support for appropriate behaviour, through the use of 

consistent and positive behaviour strategies; 
• the child has had learning opportunities that have been adapted to his/her 

learning style within the normal day to day organisation of the setting. 
 
If, despite receiving this, the child has not made progress the setting should gather 
evidence that: 
• the child has been in a learning environment that has been adjusted to support 

his/her needs 
• the child has received teaching approaches targeted at promoting positive behaviour 
• the child is making little or no progress 
• the child needs additional or different provision. 
 
Evidence of the child’s progress must be gathered using: 
• evidence from observations 
• information from parents or carers 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development matters,” 

“planning for quality in the Early Years” or the child’s individual learning journey 
• reviews of any targets that are in place. 
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Tick these descriptors to help you decide if a child needs Early Years Action. The 
descriptors show delayed development. 
 
DESCRIPTORS     Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action may be indicated by: 
 

Date Date 

Withdrawn or anxious behaviour   

Difficulty in interacting positively   

Needing support to engage in activities appropriately   

Unpredictable responses   

Frequently demonstrating behaviours that are not age-appropriate   

Associated learning needs that impact on progress   

Behaviours that interfere with the learning of others   

Difficulty in accepting praise or criticism   
 
Additional descriptors 
 
By 2 years the child has support needs for some of the 
following: 
 

Date Date 

Engagement in his/her own play   

Giving a positive response to a familiar adult   

Indicating his/her own needs   
 
 
 
By 3 years the child has support needs for some of the 
following: 
 

Date Date 

Engagement in structured play   
Playing alongside another child, each engaged in his/her own 
activity   

Being part of an adult led group for short periods   

Engagement in conversation with familiar adults   
Making predictable appropriate responses to a familiar 
situation/routine   
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By 4 years the child has support needs for some of the 
following: 
 

Date Date 

To stay on-task   

Engaging in positive interactions with other children   

Making predictable responses in a range of situations   
Engaging in conversation and activity with other children in a 
structured situation   

Responding appropriately to positively phrased adult requests   

Making a positive response to a new experience   
 
 
 
By 5 years the child has support needs for some of the 
following: 
 

Date Date 

To stay on-task   

Engaging in and sustaining positive interactions with other children   

Making predictable responses   

Initiating conversation with familiar people   

Responding appropriately to simple instructions   

Turn taking   

Sharing toys or adult attention   

Waiting for his/her needs to be met   
 
 
 
Other indicators: 
 

Date Date 

Attendance record   

Communication and interaction needs   

Cognition and learning needs   

Child’s physical health   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observation, planning and review that are in place for all 
children and in addition: 
• use systematic observation to build a picture of the child's behaviour, including 

frequency of particular behaviours, and responses to particular activities and 
interactions 

• liaise closely with parents and carers to gather information about the child's 
behaviour in a range of settings and share successful support strategies 

• record relevant and achievable targets on an IEP and plan actions to support these 
targets. Ensure that these actions are recorded as part of the usual planning for the 
whole group 

• use observation, assessment and planning and regular review to monitor the child's 
progress and plan new targets 

• use a home/setting diary to note significant events, especially incidents of positive 
behaviour 

• use positive and consistent behaviour strategies  
(Promoting Positive Behaviour training is available – see ‘Step into Training’) 

• involve the child and family in planning targets and reviewing progress 
• complete a risk assessment if appropriate. 
 
The child and the group 
The child is based within the usual learning environment.  
Possible additional strategies and actions: 
• provide opportunities for the child to develop positive relationships individually and in 

small groups 
• ensure that the child has a 'key person' with whom he/she feels secure 
• redirection of the child to more positive activities 
• make the child aware of desirable behaviour by praise for role models 
• give consistent boundaries 
• consider the use of ‘calm down time’ (as described on Promoting Positive Behaviour 

training) 
 
Adult support 
Settings use staff flexibly to meet the child's needs and all staff are aware of his/her 
targets and support strategies. In addition:  
• involve the SENCo 
• involve parents/carers in developing consistent strategies 
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• allocate a key worker to ensure that strategies are implemented consistently 
• involve other educational professionals, with parents' permission: 

 PVI settings should consult the Early years SEN Inclusion Teacher (EYSENIT) 
who may advise of other professionals that could offer support, e.g. the 
Educational Psychologist 

 maintained schools may consult the Behaviour Support Service or Educational 
Psychologist 

• additional adult support may be focused upon the child's needs. 
 
Supporting the child’s learning, behaviour and emotional development 
The activities and learning opportunities are delivered flexibly and in ways that engage 
all children. In addition: 
• consider using Well being and Involvement checklists, based on the work of Ferre 

Laevers, to assess the appropriateness of the provision for the child. Ask your Early 
Years Advisory Teacher (or EYSENIT in the PVIs) for more information about this 

• use visual timetables and lead-in time to prepare the child for changes of routine 
• ensure consistency of approach through whole staff awareness of support 

strategies, clear boundaries and use of praise 
• use specific strategies to build self-esteem. (For example, praise for being  

- ‘You look nice in that top; that was a lovely smile’; and praise for doing  
‘I like the way you helped today; I like the colours you used in that picture,  
well done’. Group rewards are also useful - ‘The whole class has filled the helpful 
 jar with tokens - we’re going to have a treat today’.  

• Support the development of emotional literacy – enabling the child to verbally 
communicate and understand the feelings they and others have. 

 
There are some helpful books in this area: 

• The Incredible Years by Caroline Webster Stratton  
(Umbrella Publishing, ISBN 1-895642-02-7) 

• Social Skills in the Early Years by Kay Mathieson  
(Paul Chapman, ISBN 1-412902-60-6) 

• Time In by Jean Illsley Clarke  
(Smallwood, ISBN 1-884734-28-6) 

• The Parenting Puzzle – Candida Hunt.  
(Family Links Nurturing Programme, ISBN 0-9544709-07) 
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Early Years Foundation Stage  
Behaviour, Emotional and Social Needs 
 
Triggers 
 
• The child has received targeted and sustained support for appropriate 

behaviour, through the use of positive strategies and interventions.   
• He/she will usually have received support at Early Years Action  

for at least 10-12 weeks and normally 2-3 (new) terms. 
 
If, despite receiving this, the child has not made progress the setting should gather 
evidence that: 
• the child has been in a learning environment that has been adjusted to support 

his/her needs 
• the child has received targeted and sustained support for appropriate behaviour 
• the child is making little or no progress 
• the child needs significant additional or different provision 
• advice received from other professionals has been acted upon. 
 
Evidence of the child’s progress must be gathered using: 
• evidence from observations 
• the views of parents or carers 
• evidence from reports written by other professionals 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development matters,” 

“planning for quality in the Early Years” or the child’s individual learning journey 
• reviews of IEP targets, including progress in relation to the support that has been in 

place. 
 
The decision to move from EYA to EYAP will usually take place at a review meeting 
with parents or carers and other professionals involved. 
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Tick these descriptors to help you decide if a child needs Early Years Action Plus. The 
descriptors show delayed development 
 
Descriptors     Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action Plus may be indicated by: 
 

Date Date 

Withdrawn or anxious behaviour over a sustained period of time   

Significant difficulty in interacting positively   
Needing considerable adult support to engage in activities 
appropriately   

Unpredictable, dangerous, harmful or bizarre behaviours   

Frequently demonstrating behaviours that are not age appropriate   

Behaviours that significantly and persistently interfere with the 
learning of others   

Cumulative evidence of significant unhappiness or stress   

Sustained social isolation resulting from rejection by other children   

The need for outside professionals to be consistently involved   
 
Detailed descriptors 
 
By 2 years the child needs support for some of the following: 
 

Date Date 

Taking pleasure in exploring objects   
Engaging in imitative turn taking play with an adult  e.g. clap 
hands, peep-bo   

Demonstrating their own feelings and views - e.g. wanting a toy   
 
 
 
By 3 years the child needs support for some of the following: 
 

Date Date 

Engagement in his/her own play   

Giving a positive response to a familiar adult   

Indicating his/her own needs   

Playing in the vicinity of other children without upset   
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By 4 years the child needs support for some of the following: 
 

Date Date 

Engagement in structured play   

Playing alongside another child   

Being part of an adult led group for short periods   

Engagement in conversation with familiar adults   
Making predictable/appropriate responses to a familiar 
situation/routine   

 

 
By 5 years the child needs support for some of the following: 
 

Date Date 

Needing frequent adult support to stay on-task   

Engaging in positive interactions with other children   

Making predictable responses in a range of situations   
Engaging in conversation and activity with other children in a 
structured situation   

Responding appropriately to positively phrased adult requests   

Making a positive response to a new experience   

 
Other indicators: 
 

Date Date 

Attendance record   

Communication and interaction needs   

Cognition and learning needs   

Medical and or physical needs   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observation, planning and review that are in place for all 
children and in addition: 
• use systematic observation to monitor the child's behaviour, including responses to 

particular activities and interactions 
• continue to liaise closely with parents and carers and use a home/setting diary to 

note significant events and successful strategies 
• continue to record relevant and achievable targets on an IEP and plan actions  

and behaviour management strategies to support these targets. Ensure that these 
actions are recorded as part of the usual planning for the whole group 

• review the IEP regularly and use the review information to inform the child’s  
new IEP continue to use positive and consistent behaviour strategies (Promoting 
Positive Behaviour training is available in the county – see ‘Step into Training’)  

• involve the child and family in planning targets and reviewing progress 
• if appropriate, complete a risk assessment. 
 
The child and the group 
The child is based within the usual learning environment. Possible additional strategies 
and actions: 
• provide opportunities for the child to develop positive relationships individually  

and in small groups 
• ensure that the child has a 'key person' with whom he/she feels secure 
• redirection of the child to more positive activities 
• make the child aware of desirable behaviour by praise for role models 
• provide clear and consistent boundaries 
• use of 'calm down time’ strategies (Promoting Positive Behaviour training) 
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Adult support 
Settings use staff flexibly to meet the child's needs and all are aware of his/her targets 
and support strategies. In addition: 
• the setting SENCo is involved in planning and monitoring provision for the child 
• continue to involve parents/carers in developing consistent strategies 
• continue with a key worker to ensure that strategies are implemented consistently 
• involve other educational professionals, with parents' permission: 

 PVI settings should consult their Early years SEN Inclusion Teacher who may 
advise of other professionals that could offer support, e.g. the Educational 
Psychologist  

 maintained schools may consult the Behaviour Support Service or Educational 
Psychologist 

• provide additional adult support focused upon the child's needs 
• consider and discuss whether referral to other services is appropriate, e.g. Health 

Service. 
 
Supporting the child’s learning, behavioural and emotional development 
The activities and learning opportunities are delivered flexibly and in ways that engage 
all children. In addition:  
• consider using Well being and Involvement checklists, based on the work of Ferre 

Laevers, to assess the appropriateness of the provision for the child. Ask your Early 
Years Advisory Teacher (or EYSENIT in the PVIs) for more information about this 

• use visual timetables and lead-in time to prepare the child for changes of routine  
• ensure consistency of approach through whole staff awareness of support strategies 
• use specific strategies and provide opportunities to build self-esteem - for example, 

praise for being - ‘You look nice in that top; What a lovely smile’; and praise for doing 
- ‘Thank you for helping to tidy up, that was so helpful; I like the colours you used in 
that painting – well done.’ Group rewards are also useful - ‘Our helpful jar is full - we 
will have a treat today.’ 

• Support the development of emotional literacy – enabling the child to verbally 
communicate and understand the feelings they and others have. 

 
There are some helpful books in this area: 

• The Incredible Years by Caroline Webster Stratton  
(Umbrella Publishing, ISBN 1-895642-02-7) 

• Social Skills in the Early Years by Kay Mathieson  
(Paul Chapman, ISBN 1-412902-60-6) 

• Time in by Jean Illsley Clarke 
(Smallwood, ISBN 1-884734-28-6) 
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• Oxfordshire ADHD Protocol  
- available from Educational Psychologists and EYSENITS 

• The Parenting Puzzle – Candida Hunt.  
(Family Links Nurturing Programme, ISBN 0-9544709-07) 

 
 



         Speech, Language & Communication 

31 

Early Years Foundation Stage  
Speech, Language and Communication 
 
This section describes children who have greater needs than most of their peers for 
support with speech, language and communication. Young children display a wide 
range of responses to both new and familiar situations, and settings need to be sure 
that expectations are realistic in relation to the child’s stage of development.   
It is important that any judgements made are based upon an in depth understanding of 
the individual child. Time spent observing the way a child learns and interacts, and 
talking to his/her parents will help to build a whole picture. It will also help to identify 
whether there are other factors that are contributing to his/her communication difficulty. 
 
The broad descriptors listed here will help the setting to think more specifically about 
where the child needs additional targeted support. The detailed descriptors will help to 
show whether the child is at a different stage of development to children of his/her own 
age. Checking descriptors in the other sections of this handbook will help to show if the 
child’s speech, language and communication needs are linked to other needs. Settings 
should make adjustments to the learning experiences that are provided for the child, 
basing these adjustments on what has been found to interest, motivate and develop 
persistence in the child. 
 
The Interventions/Actions section describes what to do for a child at Early Years 
Action and Early Years Action Plus. 
 
English as an Additional Language (EAL) is not in itself a special educational need, 
but it can be the case that a child who speaks English as an additional language may 
also have special educational needs. It is normal for a child learning an additional 
language to have a silent, listening time before speaking, but this should not go on 
indefinitely. If you have concerns after a settling in time at the setting, it is essential to 
find out from the parents what the child’s language competence is at home, and their 
views about the child’s learning. Oxfordshire’s Early Years Bilingual assistants and 
Language Line can assist you in the best way to go about this and where to get help. 
 
You can also seek advice from a Speech and Language Therapist, an EYSENIT in the 
PVIs, or in school, the SENCO, the Ethnic Minority Achievement Service (EMAS), the 
Inclusion Consultant, or the Educational Psychologist. 
 
Supportive information is also available through the Oxfordshire publication “Identifying 
Children who are learning English as an additional language (EAL) and who may also 
have learning difficulties and/or disabilities (LDD).” 
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Early Years Foundation Stage  
Speech, Language and Communication 
 
Early Years Action 
 
Triggers 
 
Before recording a child’s needs at Early Years Action, ensure that: 
 
• the child has received learning opportunities that are adapted to the way the 

child learns 
• adjustments have been made for the child within the normal day-to-day 

organisation of the setting. 
 
If this action has been shown to be insufficient to support the child so that he/she can 
make progress, settings should gather evidence that:   
• setting staff have adapted the ways in which they work with the child to meet his/her 

needs 
• the child has received targeted support in those areas of learning which have been 

identified as needing support 
• the child needs additional time and support to engage in activities within the 

curriculum 
• the child needs different or additional provision 
• the child is making little or no progress. 
 
Evidence of the child’s progress should be gathered using: 
• evidence from observations 
• evidence from any assessments 
• records from the child’s achievements through the EYFS “development matters”, 

“planning for quality in the Early Years” or the child’s individual learning journey; 
• reviews of any targets that are in place. 
 
 
 
 
 
 
 
 
 
 
 



EARLY YEARS ACTION Speech, Language & Communication 
 

 

33 

 
Tick these descriptors to help you decide if a child needs Early Years Action. 
 
Descriptors     Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years Action 
may be indicated by: 
 

Date Date 

inappropriate behaviour or difficulty in focusing during an age 
appropriate group or individual activity   

not responding to directions/instructions/questions   

follows the actions of other children rather than initiating   

not settling well and appearing anxious, confused or frustrated   

limited use of intelligible spoken language to communicate meaning   

behaviour may be withdrawn or may be hurting others   
 
Detailed descriptors 
 
By 2 years the child has support needs for some of the following: 
 

Date Date 

Listening and attending; to concentrate on an activity they have chose 
for 2-3 minutes   

Receptive;  to understand and respond to simple vocabulary e.g. ball, 
main body parts, get your shoes   

Expressive; to begin to use words and sounds to express needs   

Play; to play with large dolls and toys   
 
 
By 3 years the child has support needs for some of the following: 
 

Date Date 

Listening and attending; to turn to an adult when spoken to while playing   

Receptive; to follow a simple instruction e.g. give the apple to mummy   
Expressive; to begin to join 2/3 words together e.g. mummy drink, daddy 
gone work   

Play;  to develop pretend play involving a series of events e.g. loading 
lorry, driving and unloading   

Social;  to join a small group and participate in songs and stories   
Phonological;  to develop speech which can be understood  
by familiar adults   
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By 4 years the child has support needs for some of the following: 
 

Date Date 

Listening and attending;  to stop and listen to an adult and then refocus 
on original activity   

Receptive; to follow instructions with two parts e.g. get teddy and sit on 
the floor   

Expressive; to take part in a conversation taking at least 2 turns   
Vocabulary; to develop a large vocabulary (200+ words) e.g. objects, 
actions and describing words   

Play; to participate in simple cooperative play with 1-2 other children   

Social; to follow rules and will take turns in a group game led by an adult   
Phonological; to develop speech which can be understood  
by most people    

 
 
By 5 years the child has support needs for some of the following: 
 

Date Date 

Listening and attending; remain focussed during a story/singing session 
in a large group   

Receptive; responds appropriately to why and when questions   

Expressive; can give connected accounts of recent evens/experience    
Play; plays cooperatively with a small group of children for up to 10 
minutes   

Social:  beginning to form personal friendships   
Phonological:  developing speech, which can be understood both in and 
out of context   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observing, planning and reviewing which are used for all 
children and in addition: 
• liaise closely with the child’s parents and carers to share information and build up a 

picture of the child’s interests, abilities, needs and successful support strategies 
• record relevant and achievable targets on the IEP that address the areas of learning 

where the child needs support 
• plan strategies, experiences and activities that support the learning targets and 

ensure that these are incorporated into daily planning 
• involve the child and family in planning for targets and reviewing progress 
• liaise with any other professionals who are involved with the child, and invite them to 

reviews 
• review IEPs regularly, usually about every 10-12 weeks 
• use systematic observations (see ‘purple folder’: Supporting Young Children’s 

Development of Speech, Language and Communication pages 29-31). 
 
The child and the group 
The child is based within the usual learning environment. Possible additional actions 
and strategies could be: 
• small group activities which support the child’s learning 
• using role models and buddies to help the child use learned skills within the 

everyday environment 
• providing developmentally appropriate resources, experiences and activities 
• adapting activities so that the child is included and can achieve 
• enhancing the language opportunities within the everyday learning environment. 
 
Adult support 
All staff members will be aware of the aims, targets and support strategies for the child’s 
learning. In addition: 
• liaise regularly with parents and carers 
• use a key person to ensure that the child is supported and feels secure, to plan for 

the child’s learning and record progress 
• involve the SENCo in planning and reviewing 
• the Early Years SEN Inclusion Teacher may be consulted in Private, Voluntary and 

Independent settings (PVIs) 
• consult with any other professionals who are involved with the child  

(e.g. Speech and Language Therapist), with parents’ permission 
• additional adult support may be focussed on the child’s needs 
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• adults play alongside, model language rather than too much direct questioning 
• adapt adult language to an appropriate level according to the needs of the child 
• attend relevant training. 
 
Supporting the child’s learning 
The child should be included in all activities and learning opportunities, which settings 
deliver in flexible ways in order to engage all children. In addition 
• consider breaking down skills and activities into smaller achievable steps 
• allow extra time for the child to achieve 
• provide a variety of experiences and activities which help the child to learn 
• provide specific learning opportunities for some skills if necessary, within the usual 

learning environment 
• use a visual timetable to enable the child to understand the structure of each session 
• boxes of toys and equipment should be labelled with words and pictures depicting 

the content 
• use visual prompts to engage the child in making choices – photographs, symbols, 

objects of reference 
• provide additional and different learning opportunities to acquire basic skills such as: 

 understanding language, memory and reasoning, e.g. following verbal 
instructions 

 early literacy and numeracy skills, e.g. sharing books, stories and rhymes; 
 sequencing and organising, e.g. understanding and following daily routines; 
 problem solving and developing concepts, e.g. size, position; 
 listening and attending, e.g. listen and respond as part of a large group; 
 encourage the use of signing or gestures to aid communication. 

 
There are some useful publications in this area: 

• It Takes Two to Talk by Ayola Manolson   
(Hanen Centre Publication, ISBN 0-921145-02-0) 

• Supporting Young Children’s Development of Speech, Language and 
Communication - available to course attendees through Step into Training  

• Early Communication Skills by Charlotte Lynch & Julia Cooper  
(Speechmark, ISBN 0-863883-73-7) 

• Inclusion Development Programme – Supporting Children with Speech, 
Language and Communication Needs: Guidance for practitioners in  
the Early Years (DCSF publication ref: 00215-2008BKT-EN). 
Available at www.teachernet.gov.uk/publications  
or downloadable from www.standards.dcsf.gov.uk  
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Early Years Foundation Stage  
Speech Language & Communication 
 
Triggers 
 
• The child has received learning opportunities that have been adapted to the 

child’s learning style. 
• Adjustments have been made for the child within the usual day-to-day 

organisation of the setting as part of Early Years Action. 
 
If this action has been insufficient to enable the child to make progress, settings should 
provide evidence that: 
• the child has received support which is targeted in the learning  areas which have 

been identified as needing support 
• advice received from other professionals has been acted upon 
• the child has made little progress, even though support strategies have been used 

for at least two to three (new) terms 
• the child needs additional time and support in order to learn within the EYFS setting 
• the child needs significant additional or different provision in order to make 

progress. 
 
Evidence of the child’s progress should be gathered using: 
• evidence from observations 
• evidence from reports written by other professionals 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development matters”, 

“planning for quality in the Early Years” or the child’s individual learning journey 
• reviews of IEP targets, including progress in relation to the support that has been in 

place. 
 
A move from EYA to EYAP will usually take place at a review meeting in consultation 
with parents and other professionals. 
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Tick these descriptors to help you decide if a child needs Early Years Action Plus 
 
Descriptors      Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years Action 
may be indicated by: 
 

Date Date 

inappropriate behaviour during large group circle/carpet time activities   

not responding to directions/instructions/questions   

follows the actions of other children and rarely initiates interaction   

may not settle well and may appear anxious, confused or frustrated   

limited use of spoken language to communicate meaning   

behaviour may be withdrawn or may be hurting others   
 
Detailed descriptors 
 
By 2 years the child has support needs for some of the following: 
 

Date Date 

Listening and attending; showing curiosity in sounds with meaning e.g. 
door bell   

Receptive; showing understanding of some words and simple 
commands in context   

Expressive; using gesture and some words to communicate needs   

Play; pretend play using self e.g. eating, sleeping   

Social; playing alone but likes to be near people   
 
 
By 3 years the child has support needs for some of the following: 
 

Date Date 

Listening and attending;  returning to chosen activity after distractions   
Receptive; understanding around a wide range of words including 
objects and actions   

Expressive; use 50+ words consistently and in context and begin to link 
two words together with meaning   

Play; pretend play at single action level e.g. washing dolly, sweeping 
floor   

Social; joining in play usually with an adult chasing, kicking a ball etc.   
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EARLY YEARS ACTION PLUS 
 
By 4 years the child has support needs for some of the following: 
 

Date Date 

Listening and attending: beginning to listen to talk not directly addressed 
to him/her   

Receptive; following directions which include  prepositions:under, next 
to, behind   

Expressive; combining words to comment on what is happening   

Vocabulary; beginning to use personal pronouns e.g. he, she, they   

Play; following rules by imitating actions of other children   

Social; showing awareness of another child playing at the same activity   
Phonological; developing speech which can be understood by most 
people in context   

 
 
By 5 years the child has support needs for some of the following: 
 

Date Date 

Listening and attending; to stop and listen to an adult and then refocus 
on original activity   

Receptive; following instructions with two parts e.g. Get teddy and sit on 
the floor   

Expressive; taking part in a conversation taking at least 2 turns   
Vocabulary; developing a larger vocabulary (200+ words) e.g. objects, 
actions and describing words   

Play; engaging in role and make believe play   
Social; following rules and will take turns in a group game led by an 
adults   

Phonological; developing speech which can be understood by most 
people   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observing, planning and reviewing which are in place for 
all children and in addition: 
• liaise closely with the child’s parents and carers to share information and build up a 

picture of the child’s interests, abilities, needs and successful support strategies 
• liaise with other professionals who are involved with the child and use their advice 

when planning for the child’s learning and IEP targets 
• record relevant and achievable targets on the IEP that address the areas of learning 

where the child needs support 
• carefully plan activities and experiences that support the child’s learning and 

incorporate these into daily plans  
• involve the child and family in planning learning targets and review progress 
• review IEPs regularly, usually about every 10-12 weeks 
• use systematic observations (see ‘purple folder’  Supporting Young Children’s 

Development of Speech, Language and Communication pages 29-31). 
 
The child and the group 
The child is based within the usual learning environment.  
Possible additional strategies could be: 
• providing developmentally appropriate experiences, activities and resources 
• adapting group activities so that the child is included and is able to achieve 
• using small group or individual experiences and activities which support the child’s 

learning 
• using role models and buddies to help the child use learned skills within the setting 
• enhancing the language opportunities within the everyday learning environment. 
 
Adult support 
All members of staff will be aware of the aims, learning targets and support strategies 
for the child. In addition 
• share information with parents on a regular basis 
• use a key person to provide security, plan for the child’s learning and record 

progress 
• adults play alongside and model language rather than too much direct questioning 

when the child has difficulties 
• adapt adult language to an appropriate level according to the needs of the child 
• involve the SENCo in planning and reviewing 
• consult the Early Years SEN Inclusion Teacher (PVIs only) 
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• consult other professionals who are involved with the child 
• use additional adult support at specific times in order to support the child’s learning 
• incorporating additional communication strategies (gestures, signs, symbols) 
• attend relevant training and disseminate to all staff.  

Signing training is available in the county – ask your Advisory Teacher, EYSENIT, or 
see ‘Step into Training’. 

 
Supporting the child’s learning 
The child should be included in all activities and learning opportunities, which settings 
deliver in flexible ways in order to engage all children. In addition: 
• break down skills and activities into smaller achievable steps 
• allow extra time for the child to achieve 
• provide a variety of developmentally appropriate toys, experiences and activities 

which will help the child to learn 
• provide specific learning opportunities for some skills, if necessary, within the usual 

learning environment 
• provide additional and different learning opportunities to acquire basic skills such as: 

-    understanding language, memory and reasoning, eg following verbal instructions 
-    early literacy and numeracy skills, eg sharing books, stories and rhymes 
-    sequencing and organising, eg understanding and following daily routines 
- problem solving and developing concepts, eg size, position 
- encourage the use of signing or gestures to aid communication 
-    listening and attending, eg listen and respond as part of a large group 

• use a visual timetable to enable the child to understand the structure of each session 
• use visual prompts to engage the child in making choices – photographs, symbols, 

objects of reference 
• boxes of toys and equipment should be labelled with words and pictures depicting 

the content. 
 
There are some useful publications in this area: 

• It Takes Two to Talk by Ayola Manolson  
(Hanen Centre Publication, ISBN 0-921145-02-0) 

• Supporting Young Children's Development of Speech, Language and 
Communication available to course attendees through Step into Training 

• Early Communication Skills by Charlotte Lynch & Julia Cooper  
(Speechmark, ISBN 0-863883-73-7) 
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Early Years Foundation Stage  
Autistic Spectrum Disorder 

 
 
The diagnosis of autism can only be undertaken by appropriately qualified 
clinicians in accordance with laid-down criteria. Only use this section for children 
who already have a diagnosis.  
 
This section of the handbook will help you to identify the child’s particular needs in the 
context of the early years setting and to plan how to meet them.   
 
Children with autistic spectrum disorder typically need support in three areas of 
development: 

 social development 
 social communication, including both language and non-verbal communication 
 flexibility of thought 

(these are explained in more detail below.) 
Some children with ASD also experience co-ordination and sensory difficulties. 
 
Autism and Asperger syndrome are the two most common disorders that form part of 
what is known as the ‘autistic continuum’ or autistic spectrum. Children with Asperger 
syndrome do not usually have the early language delay that is a typical feature of 
autism.   
 
Diagnosis of autism often happens during the child’s early years. It’s helpful to think of 
the diagnosis as a signpost rather than a label. Observation of the way a child learns 
and interacts, along with discussion with parents will be a key part of being able to 
provide appropriate routines and experiences. Children with a diagnosis of ASD are 
likely to have ongoing involvement from a number of different agencies and it will be 
important for the child to have a key worker in the setting to ensure effective liaison.  
The observations made by people who work with the child on a day-to-day basis are 
likely to form an important part of the overall picture of the child’s development.  
 
Children may make good progress in some areas but the overall picture is often 
uneven and during times of change or stress, children may revert to earlier 
patterns of behaviour. Social and emotional development almost always lags 
behind learning in other areas. 
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The three key areas where children with autism have additional requirements: 
 
1. Social development 
Typically the child: 

 does not have an awareness of simple social rules 
 may only allow familiar people to approach 
 will only approach those he/she knows very well 
 finds the predictable unpredictable  
 may find people frightening 

 
2.  Social communication 
Typically the child: 

 makes little communication through eye contact 
 may not develop speech or is delayed in doing so 
 may not use gesture except to express need 
 will use words out of context and without an intent to communicate  
 may echo words or phrases  
 may use words and later lose them 

 
3. Flexibility of thought 
Typically the child 

 becomes distressed at changes to familiar routines  
 finds sequences of events problematic 
 dislikes new experiences  
 engages in repetitive actions and play, and may seek to impose these on others 
 does not engage in symbolic play 
 focuses upon unusual details 
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Early Years Foundation Stage  
Autistic Spectrum Disorder 
 
Triggers 
 
Before recording a child’s needs at Early Years Action, ensure that: 
 
• the child has received learning opportunities that are adapted to the child’s 

learning style 
• adjustments have been made for the child within the normal day-to-day 

organisation of the setting. 
 
If this action has been shown to be insufficient to support the child so that he/she can 
make progress, settings should gather evidence that:   
• setting staff have adapted the ways in which they work with the child, to meeting 

his/her needs 
• the child has received targeted support in those areas of learning which have been 

identified as needing support 
• the child needs additional time and support to engage in activities and learning 

opportunities 
• the child needs different or additional provision 
• the child is making little or no progress. 
 
Evidence of the child’s progress should be gathered using: 
• evidence from observations 
• views of parents or carers 
• evidence from any assessments 
• records of the child’s achievements through EYFS “development matters,” “planning 

for equality in Early Years” or the child’s individual learning journey 
• reviews of any targets that are in place. 
 
 
 
Please note: There are no descriptors at two years for Early Years Action,  
as a two year old with a diagnosis of Autism is likely to need a greater level of 
support. 
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Tick these descriptors to help you decide if a child needs Early Years Action. The age 
related descriptors refer to delayed development 
 
Descriptors      Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action may be indicated by: 
 

 
Date 

 
Date 

learning that does not follow the usual developmental patterns   

limited capacity to interact meaningfully with others   

a limited range of interests that are often very specific   

difficulty in learning by following suggestions from others   

the child finding it challenging to learn within a group   

the child finding it challenging to learn when activities are 
unstructured 

  

 
Detailed descriptors 
 
The child has support needs for some of the following: 
 

 
Date 

 
Date 

Social development: 

 making and responding to appropriate social approaches   

 managing anxiety   

 interacting with other children   

 tolerating being part of a group   

Developing and using communication skills: 

 understanding and following instructions or suggestions   

 interpreting gesture and expression (e.g. a person looking 
cross) 

  

 engaging in appropriate two-way communication   

 using language meaningfully   

Flexibility of thought: 

 coping with changes in routine   

 learning in open-ended situations   

 playing symbolically  
(e.g. using a saucepan as a hat/banana as a telephone)              
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By 3 years the child has support needs for some of the 
following: 
 

 
Date 

 
Date 

sharing toys and equipment with other children   

participating fully in group times   

noticing and joining in with other children's games   

following instructions given to a group of children   

commenting on some concrete experience or activity   

joining in a back and forth exchange about a variety of topics  
(e.g. feelings, foods, friends or school) 

  

asking and answering questions   

participating in adult directed activities   

managing unexpected changes to the daily routine   

 
By 4 years the child has support needs for some of the 
following: 
 

 
Date 

 
Date 

participating fully in group times   

sharing toys and equipment with other children   

noticing and joining in with other children's games   

following instructions given to a group of children   

asking and answering questions   

joining in a back and forth exchange about a variety of topics  
(e.g. feelings, foods, friends or school) 

  

managing unexpected changes to the daily routine   

participating in adult directed activities   

 
By 5 years the child has support needs for some of the 
following: 
 

 
Date 

 
Date 

playing cooperatively with 2-3 other children   

communicating ideas in a group   

talking in some detail about recent or future events   

commenting and answering questions about a familiar story   

understanding and following social expectations    

managing unfamiliar situations   



EARLY YEARS ACTION                        Autistic Spectrum Disorder 

48 

Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue using general systems of observing, planning and reviewing and in addition: 
• liaise closely with parents and carers to share information and build up a picture of 

the child’s interests, abilities, needs and successful support strategies 
• use careful observation of responses to activities and strategies to identify triggers 

for particular behaviours 
• record relevant and achievable targets on an IEP – review every 10-12 weeks 
• plan strategies, experiences and activities which will support the learning targets and 

ensure that these are incorporated into daily planning 
• involve the child and family in planning targets and reviewing progress 
• liaise with any other professionals who are involved with the child 
 
The child and the group 
The child is based within the usual learning environment. Possible additional actions 
and strategies could be: 
• structured opportunities for individual, pair and small group activities which support 

the child’s learning 
• using role models and buddies to help the child use learned skills within the 

everyday environment 
• providing developmentally appropriate resources, experiences and activities 
• adapting activities so that the child is included and can achieve 
• careful seating, i.e. in a known spot near to an adult 
• using autism-friendly communication strategies, like visual timetables 
 
Adult support 
All staff members will be aware of the aims, targets and support strategies for the child’s 
learning. In addition: 
• liaise regularly with parents and carers 
• use a key person to ensure support and security, and to plan for the child’s learning 

and record progress 
• involve the SENCo in planning and reviewing 
• the Early Years SEN Inclusion Teacher (EYSENIT) may be consulted in PVIs only 
• consult with any other professionals who are involved with the child, e.g. Speech 

and Language Therapist, with parents’ permission 
• additional adult support. 
 
Supporting the child’s learning 
The child should be included in all activities and learning opportunities. In addition: 
• provide support to manage time limited tasks, e.g. egg timers, sand timers, 

additional time 
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• give particular attention to teaching ‘pointing’ when a child is not otherwise able to 
make a choice 

• teach the child how to make choices in other ways, (e.g. using pictures), starting with 
a choice of two options 

• build on programmes or strategies used by the family 
•  create structured opportunities to practise and develop social interaction skills 
• create opportunities to engage in communication skills, e.g. gestures, turn taking 
• carefully structure activities, giving visual and speech clues to assist expectation 
• help the child to recognise his/her own feelings and those of others 
• give clear visual prompts when there is to be a change of activity 
• use the child’s own interests as a basis for developing learning opportunities and 

teaching skills 
• offer a range of activities that a child can use a variety of senses to respond to 
• offer activities that encourage learn to play (rather than through play),  

i.e. imitating/mirroring activities, play routines (Like Round and Round the Garden) 
and ‘join in’ songs (Wheels on the Bus) 

• provide additional and different learning opportunities to develop fine and gross 
motor skills, e.g. building a tower of blocks 

• use child’s interests in computers to develop ICT skills and thinking skills 
• use IT appropriately - the National Autistic Society have advice and information 

about CDs and interactive videos 
• ensure consistency among all those who work with the child, including parents or 

carers, setting staff, out of school care staff, childminder 
• use IT appropriately - with advice from the National Autistic Society on suitable CDs 

and interactive videos 
• provide support for the family and siblings during diagnosis 
• refer to medical diagnosis for information about what the child can do, and how they 

learned to do that.   
  
Helpful books in this area include: 

• Autism in the Early Years by Val Cumine, Julie Leach and Gill Stevenson  
(David Fulton, ISBN 1-853465-99-2) 

• Autism - How to Help your Young Child by Leicestershire County Council/Fosse 
Health Trust  (National Autistic Society, ISBN 1-899280-65-0) 

• Inclusion Development Programme - Supporting children on the autistic 
spectrum: Guidance for practitioners in the Early Years Foundation Stage. 
(DCSF – Ref: 00040 2009-EN)  
available from www.teachernet.gov.uk/publications  
or downloadable from www.standards.dcsf.gov.uk  

  
The National Autistic Society Tel: 0845 070 4004 
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Early Years Foundation Stage  
Autistic Spectrum Disorder 
 
Triggers 
 

• The child has received learning opportunities, social learning opportunities 
and behaviour management approaches that are adapted to the child’s 
learning style. 

• Adjustments have been made for the child within the normal day-to-day 
organisation of the setting as part of Early Years Action. 

 
If this action has been shown to be insufficient to support the child so that he/she can 
make progress, settings should gather evidence that:   
• setting staff have adapted the ways in which they work with the child, to meet his/her 

needs 
• the child has received targeted support in those areas of learning which have been 

identified as needing support 
• the child needs additional time and support to engage in activities and learning 

opportunities 
• the child needs different or additional provision 
• the child is making little or no progress. 
 
Evidence of the child’s progress should be gathered using: 
• evidence from observations 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development matters,” 

planning for quality in the Early Years” or the child’s individual learning journey 
• reviews of any targets that are in place. 
 
A move from EYA to EYAP will usually take place at a review meeting with parents and 
other professionals. 
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Tick these descriptors to help you decide if a child needs Early Years Action Plus. 
 
Descriptors     Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action Plus may be indicated by: 
 

Date Date 

learning that does not follow the usual developmental patterns   

limited capacity to interact meaningfully with others   

a limited range of interests that are often very specific   

difficulty in learning by following suggestions from others   

the child finding it challenging to learn within a group   
the child finding it challenging to learn when activities are 
unstructured   

the need for outside professionals to be consistently involved   
 
Detailed descriptors 
 
By 2 years the child has support needs for some of the 
following: 
 

Date Date 

playing imitative games   
seeking out and responding to social contact, e.g. eye contact, 
smiling in response, attracting attention   

pointing out familiar items (either to request or to comment)   

following simple verbal instructions   

exploring objects and toys in detail   

managing new situations/places, even when with a familiar adult   
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By 3 years the child has support needs for some of the 
following: 
 

Date Date 

sitting with other children for a group activity   

playing happily alongside other children   
following an instruction with 2 or more key words, e.g. give the ball 
to Freddie   

answering appropriately when people talk to him/her   

pointing out and sharing information about something of interest   
dealing with transitions from one activity to another, e.g. tidying up 
toys before milk time   

playing with a range of different activities   

 
By 4 years the child has support needs for some of the 
following: 
 

Date Date 

participating in a group activity, e.g. action rhymes   

playing with another child   
taking a cue from other children in social situations, eg lining up 
with everyone   

following a simple instruction given to a group of children   

commenting on some concrete experience or activity   

simple back and forth sharing of information   
coping with change in the daily routine even when prepared in 
advance   

playing with activities suggested by others   

 
By 5 years the child has support needs for some of the 
following: 
 

Date Date 

participating fully in group learning   

sharing toys and equipment   

noticing and joining in with other children’s games   

following instructions given to a group of children   

asking and answering questions   
joining in a back and forth exchange about a variety of topics, e.g. 
feelings, food, friends or school   

managing unexpected changes to the daily routine   

participating fully in adult directed activities   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observing, planning and reviewing which are in place for 
all children and in addition: 
• liaise closely with the child’s parents and carers to share information and build up a 

picture of the child’s interests, abilities, needs and successful support strategies 
• liaise with other professionals who are involved with the child and use their advice 

when planning for the child’s learning and IEP targets 
• record relevant and achievable targets on the IEP that address the areas of learning 

where the child needs support 
• carefully plan activities and experiences that support the child’s learning and 

incorporate these into daily plans 
• involve the child and family in planning targets and reviewing progress 
• review IEPs regularly, usually about every 10-12 weeks. 
 
The child and the group 
The child is based within the usual learning environment. Possible additional actions 
and strategies could be: 
• structured opportunities for individual, pair and small group activities which support 

the child’s learning 
• using role models and buddies to help the child use learned skills within the 

everyday environment 
• providing developmentally appropriate resources, experiences and activities 
• adapting activities so that the child is included and can achieve 
• careful seating, i.e. in a known spot near to an adult. 
 
Adult support 
All members of staff will be aware of the aims, learning targets and support strategies 
for the child. In addition: 
• share information with parents on a regular basis 
• use a key person to provide security, plan for the child’s learning and record 

progress 
• involve the SENCo in planning and reviewing 
• consult the Early Years SEN Inclusion Teacher (EYSENIT) (PVIs only) or the 

Service for Autism (LA schools only) 
• consult other professionals who are involved with the child, with parents' permission 
• use additional adult support at specific times in order to support the child’s learning. 
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Supporting the child’s learning 
The child should be included in all aspects of the curriculum, which settings deliver in 
flexible ways in order to engage all children.  Continue to use the strategies 
suggested at Early Years Action and in addition: 
• identify rewards that are effective in prompting appropriate behaviour 
• continue to use visual supports and clues to support instructions, explanations and 

changes in routine.  A personal timetable may be helpful 
• use photos to help the child link past and present – useful for predicting, making 

choices, anticipation, sequencing 
• only make social demands that the child has the ability to cope with – work toward 

involvement with a bigger group over time 
• consider alternative methods of communication, e.g. Picture Exchange 

Communication System - PECs (your EYSENIT, Speech and Language Therapist  
or the Service for Autism can advise further) 

• arrange a place where the child can be calm or away from others at times of stress 
or insecurity. 

 
Helpful books in this area include: 

• Autism in the Early Years by Val Cumine, Julie Leach and Gill Stevenson  
(David Fulton, ISBN 1-853465-99-2) 

• Autism - How to Help your Young Child  
by Leicestershire County Council/Fosse Health Trust  
(National Autistic Society, ISBN 1-899280-65-0) 

• Inclusion Development Programme - Supporting children on the autistic 
spectrum: Guidance for practitioners in the Early Years Foundation Stage. 
(DCSF – Ref: 00040 2009-EN)  
available from www.teachernet.gov.uk/publications  
or downloadable from www.standards.dcsf.gov.uk  

 
The National Autistic Society Tel: 0845 070 4004 
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Early Years Foundation Stage  
Hearing Needs 
 
This section describes children who have hearing impairment. This can range from a 
mild hearing loss to profound deafness. There are children with hearing impairment 
across the whole ability range. Four categories of hearing loss are generally used: mild, 
moderate, severe and profound. Children are considered to have a hearing impairment 
if they require hearing aids, adaptations to their environment and/or particular teaching 
strategies. Young children display a wide range of responses to both new and familiar 
situations and it is important that any judgements made are based upon an in depth 
understanding of the individual child. Time spent observing the way a child learns and 
interacts, and talking to his/her parents, will help to build a whole picture. It will also help 
to identify whether other factors are contributing to his/her needs. Some children have 
hearing needs identified at a very young age, while for others concerns may not arise 
until he/she is in a setting. Hearing impairment may be long-term or short-term or 
intermittent as a result of other medical conditions, e.g. glue ear.  
 
The descriptors listed here will help the setting to think more specifically about where 
the child has additional requirements. Checking descriptors in the other sections of this 
handbook will help to show if the child’s hearing needs are linked to other needs.   
 
The interventions/actions section describes what to do for a child at Early Years 
Action and Early Years Action Plus. 
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Early Years Foundation Stage  
Hearing Needs 

 
Triggers 
Before recording a child’s needs at Early Years Action, ensure that: 
 
• the child has received learning opportunities which have been adapted to his 

or her learning needs 
• adjustments have been made for the child within the usual day-to-day 

organisation of the setting. 
 
If this action has been shown to be insufficient to enable the child with hearing 
impairment to make progress, the setting should gather evidence that: 
• although some specialist advice and equipment may have been provided, the child 

has made insufficient progress 
• the child continues to have delayed speech language and/or communication skills; 
• the child needs additional or different provision or actions in order to make 

adequate progress. 
 

Evidence about the child’s rate of progress must be gathered using: 
• evidence from observations and any assessments 
• information from parents or carers 
• records of the child’s achievements through the EYFS “development matters,” 

“planning for quality in the Early Years” or the child’s individual journey 
• reviews of any targets which have been agreed and are in place 
• evidence about the child’s hearing function. 
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Tick these descriptors to help you decide if a child needs Early Years Action. 
 
Descriptors     Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action may be indicated by: 
 

Date Date 

a child who has a known hearing loss which may be permanent or 
fluctuating, affecting one or both ears and who may have been 
prescribed hearing aids 

  

difficulty in following instructions or joining in with activities which 
depend on hearing   

difficulty in working at the same pace as his/her peers and 
showing signs of tiredness towards the end of the day   

difficulty for the child to make himself understood, perhaps leading 
to frustration, emotional outbursts or withdrawn behaviour   

difficulty in forming and sustaining relationships with other 
children, perhaps leading to isolation   

difficulty in maintaining concentration and attention    
 
Detailed descriptors 
 
The child has support needs for some of the following: 
 

Date Date 

listening to others, peers, siblings, adults, particularly in noisy 
situations and when not directly spoken to   

expressive language (may over-use gesture to compensate and 
will have a restricted vocabulary)   

development of clear speech   

making him/herself understood to an adult   
joining in with others, needing support to understand what is 
happening, eg understanding the rules of a game   

focusing on tasks and activities, e.g. maintaining attention in group 
time   

interacting with others (using eye contact, listening and giving 
attention to the other person and taking turns in conversation and 
or activities) 

  

responding to and co-operating with adult requests   

to hear TV/video/music played/set at normal levels   
following and understanding the speech of children and adults, 
particularly if unfamiliar and visual clues are not available   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use existing systems of observation, planning and reviewing progress that 
are in place for all children and in addition: 
• liaise closely with the child’s parents and carers to share information, especially 

about the child’s fluctuating levels of hearing over time 
• build up a picture of the child’s abilities, needs and support measures which have 

been successful 
• set targets for the child, through a Family Service Plan or an Individual Education 

Plan, which will address the child’s needs; regularly make observations, review 
progress and plan for the child’s needs 

• involve the child and family in planning targets and reviewing progress; 
• liaise and share information with other professionals, for example the Hearing 

Support Service Teacher, with parental permission 
• plan for learning opportunities throughout the child’s day. 
 
The child and the group 
The child is based within the everyday learning environment - this can be added to by: 
• small group activities in a quiet environment which support the child’s listening and 

learning 
• using role models and buddies who have good language and communication skills 

to provide support to develop interactions 
• the provision of appropriate equipment, resources and activities 
 
Adult support 
All members of staff will be aware of the aims, targets and support strategies which 
facilitate the learning opportunities of the hearing impaired child. In addition: 
• use a key worker to ensure that equipment is used effectively; 
• use a key worker to ensure that learning targets and strategies are implemented 

throughout the child’s day 
• involve the SENCo in planning and reviewing targets 
• involve parents and carers 
• seek advice from the Hearing Support Service Teacher 
• consider a referral to the Community Paediatrician for audiology for investigation of 

the child’s hearing, if the child has not had a recent hearing assessment. 
  
Supporting the child’s learning 
The child should have access to all activities and learning opportunities, which will be 
provided in a flexible way to engage all children. In addition: 
• ensure that spoken language is re-enforced by visual cues and clues 
• provide constant opportunities for the child to hear and use language in meaningful 

situations 
• give attention to acoustics, seating position and lighting 
• use quiet areas as appropriate 
• use specialist materials and equipment, including ICT.
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Early Years Foundation Stage  
Hearing Needs 
 
Triggers 
 
The child has received learning opportunities which have been adapted e.g. using 
specialised equipment, the use of quiet environments, visual cues and clues.  
 
If this action has been insufficient to enable the child with hearing impairment to make 
adequate progress, there should be evidence that: 
• the learning environment has been adapted, e.g. improving acoustics 
• specialist equipment has been used, if recommended, e.g. sound field system, radio 

system 
• appropriate management of hearing aids is in place 
• the child is making inadequate progress in specific areas which are related to 

language, communication and social skills 
• the child may continue to need substantially more time and support in order to learn 

from activities and learning opportunities 
• the child may need substantially more time and support to develop language, literacy 

and/or mathematics skills 
• the child has an identified hearing loss and needs additional specialist equipment 

and regular visits and/or advice from a Hearing Support Service Teacher 
• the child requires considerable additional or different provision or actions in order 

to make adequate progress 
• TA support is needed, eg to support access to peer group language, to support 

maintenance and management of equipment. 
 

At EYAP, HSS teachers should always be consulted; they will usually see the child so 
that they can advise the staff on new IEP targets and strategies to support the child. 
They may also provide additional specialist assessment which can help to plan for the 
child’s needs and measure progress; some children may require specialist teaching by 
a HSS teacher. 

 
Evidence of the child’s progress should be gathered using: 
• evidence from observations, assessments and other professional’s reports 
• records of the child’s achievements through the EYFS “development matters,” 

“planning for quality in the Early Years” or the child’s individual journey. 
• reviews of IEP targets - progress in relation to the support that has been in place 
• completion of relevant parts of ESP Monitoring Protocol for Deaf Babies and 

Children. 
 
A move from EYA to EYAP will usually be agreed at a review with parents and other 
professionals involved. 
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Tick these descriptors to help you decide if a child needs Early Years Action Plus. 
 
Descriptors      Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action Plus may be indicated by: 
 

 
Date 

 
Date 

a known hearing loss, which may be permanent or fluctuating, 
affecting one or both ears.  Hearing aid(s) are likely to be worn 

  

significant specialised support needs in order to make progress   

problems in using expressive language, leading to restricted 
communication with children and adults and perhaps frustration, 
emotional outburst and/or withdrawn behaviour 

  

problems in following instructions or joining in with activities which 
depend on hearing, leading to an increased need for small group 
work and adult support 

  

significant difficulties on making and sustaining relationships with 
other children  

  

significant difficulties in sustaining attention and concentration 
within the setting 

  

difficulties in reaching similar levels of attainment to normally 
hearing children 

  

 
Detailed descriptors 
 
The child has support needs for some of the following: 
 

 
Date 

 
Date 

aspects of learning and/or development related to language    

poor listening skills in a range of situations   

poor communication skills leading to difficulties in others 
understanding and interpreting needs 

  

radio system/sound field system in order to access the learning 
environment (may need adult support to monitor and maintain 
performance of audiology equipment) 

  

support/advice from specialist teachers and therapists, e.g. 
Hearing Support Service Teacher, Speech and Language 
Therapist 

  

accessing spoken language, eg needs the use of increased visual 
clues and resources in order to make progress 

  

making adequate progress in activities, which are based on 
spoken language 

  

accessing information in a noisy environment, e.g. may need a 
quiet area for individual/small group work 

  

developing language/verbal skills (significantly delayed vocabulary 
and grammatical development in relation to peers) 

  

developing clear speech that can be understood by others   
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joining in with the full range of activities and areas of learning, eg 
may need support to develop pretend play and for early literacy 
and mathematical activities; may need adult help to initiate and 
maintain activities with peers 

  

interacting with children of a similar age, forming and sustaining 
relationships with peers age appropriately 
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use existing systems of planning, supporting and reviewing progress and in 
addition: 
• continue to liaise closely with parents and carers, using a home/setting diary if 

appropriate to communicate about significant events and successes 
• involve the Hearing Support Service, if not already involved, to provide specialist 

advice, particularly about appropriate targets and support strategies for aspects of 
the child’s development such as social skills 

• use increased planning for the child so that that he/she can become involved in all 
learning opportunities 

• record relevant and achievable targets on the IEP and put support strategies into 
place 

• IEP targets and support strategies will normally be in place within the entire setting, 
and all adults aware of the child’s needs and support strategies; joint planning with 
the HSS teacher is very important 

• regularly review the child’s progress and involve the child in this, in line with their 
age and developmental level. 
 

The child and the group 
The child is based within the everyday learning environment; this may be added to by: 
• using small groups in a quiet environment, to support the child’s listening and 

learning 
• some one-to-one activities as advised by the HSS teacher 
• the consistent use of appropriate equipment. 
 
Adult support 
All staff members will be aware of the aims, targets and support strategies to facilitate 
the child’s learning opportunities. In addition: 
• the setting SENCo is involved in planning for the child and monitoring progress; 
• continue to use a key worker to ensure that learning targets and strategies are in 

place throughout the child’s day 
• continue to use a key worker to ensure that equipment is used effectively 
• involve other educational professionals, e.g. the HSS teacher, the Early years SEN 

Inclusion Teacher, EYSENIT (PVIs only) or the Educational Psychologist 
(maintained settings) 

• provide additional adult support which will help to meet the child’s needs. 
 



EARLY YEARS ACTION PLUS                                            Hearing Needs 

65 

Supporting the child’s learning 
The child should have access to all activities and learning opportunities, which will be 
provided flexibly, taking into account the ways in which young children learn. 
In addition: 
• adapt the learning and teaching opportunities for the child, following advice from the 

HSS teacher; daily planning should include actions to ensure that instructions and 
information are understood 

• the child may have a marked language delay and may need separate opportunities 
to develop vocabulary which is related to new topics or situations 

• be prepared for the child’s hearing and responses to fluctuate and make use of 
hearing aids and other amplification devices as advised 

• provide consistent opportunities for developing listening and turn taking in a quiet 
area 

• use adult support to encourage progress towards specific targets 
• use visual cues and clues, for example a visual timetable or interactive whiteboard to 

reinforce spoken language 
• use ICT and specialist equipment or materials as appropriate, e.g. hearing aid test 

box, sound field system, radio aid/link to TV/link to computer 
• keep noise levels to a minimum by using acoustic treatments to wall, floors and 

ceilings; the HSS teacher can advise on this 
• consider the lighting which is available and also where the child sits 
• consider any special arrangements which need to be given to the child for end of FS 

assessments. 
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Early Years Foundation Stage  
Visual Needs 
 
This part of the Handbook describes children who have visual difficulties. Children in 
school can be recognised as having visual difficulties when it becomes apparent that 
they can not see the writing on the whiteboard, or when they say they can not see 
printed text. With younger children, difficulties may go unnoticed, as they are not 
expected to read or write: the following descriptors take this into account.   
The broad descriptors give general information, and some indicators that a child may 
have visual difficulties. The detailed descriptors describe tasks which typical 2, 3, 4 
and 5 year olds should be able to do, if their vision is adequate, and if they do not have 
other reasons for being unable to do the task - like learning difficulties or a physical 
impairment. 
 

‘Visual impairment refers to a range of difficulties from minor impairment through 
to blindness. Children with visual impairments cover the whole ability range. For 
educational purposes, a child is considered to be visually impaired if they require 
adaptations to their environment or specific differentiation of learning materials in 
order to access the curriculum.  
 
Pupils should only be included if additional educational provision is being 
made to help them to access the curriculum. Pupils whose vision is 
corrected by spectacles should not be recorded as VI. 
 
Pupils who are blind or have very limited useful sight require tactile methods of 
learning, such as Braille and 3-D representations, together with making optimal 
use of their hearing. Partially sighted children also need differentiated materials 
and may use enlarged print or a mix of learning methods.’ (DfES guidance) 

 
The difference between Early Years Action (EYA) and Early Years Action Plus (EYAP) 
is simply the degree of difficulty, or the amount of extra adult help needed.  At EYA, you 
may be putting in support strategies to help the child, exploring eye tests and getting 
information from the Visual Impairment Support Service (VISS). At EYAP, the child 
probably already has a diagnosis of visual difficulties, may wear spectacles and has 
support from VISS.  
 
The Interventions/Actions section describes what to do for a child at Early Years 
Action and Early Years Action Plus. 
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Early Years Foundation Stage  
Visual Needs 

 
Triggers 
 
Before recording a child’s needs at Early Years Action, ensure that:  
 
• the child has received learning opportunities which are adapted to the way the 

child learns; 
• adjustments have been made for the child within the normal day-to-day 

organisation of the setting. 
 
If this action has been shown to be insufficient to support the child so that he/she can 
make progress, settings should gather evidence that:   
• setting staff have adapted the ways in which they work with the child, to meet his/her 

needs 
• the child has received targeted support in those areas of learning which have been 

identified as needing support 
• the child needs additional time and support to engage in activities and learning 

opportunities 
• the child needs different or additional provision 
• the child is making little or no progress. 
 
Evidence of the child’s progress should be gathered using: 
• evidence from observations 
• information from parents 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development matters,” 

“planning for quality in the Early Years” or the child’s individual journey 
• reviews of any targets that are in place. 
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Tick these descriptors to help you decide if a child needs Early Years Action. 
 
Descriptors     Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action may be indicated by: 
 

Date Date 

children who have known visual support needs, which may be 
permanent or temporary, and who may be wearing spectacles   

difficulty in seeing fine work, e.g. placing small pegs, unable to 
pick out the detail in pictures   

becoming withdrawn, perhaps reluctant to join games   

showing fatigue after sustained concentration   
 
Detailed descriptors 
 
By 2 years the child may display some of the following: 
 

Date Date 

posture, head tilting   

bringing eyes close to the toy, or toy close to the eyes    

frequent blinking   

eyes touched, rubbed or covered   

sensitivity to light or glare   
having eye pain, headache, dizziness or nausea especially after 
periods of looking closely at something   

hand eye coordination, eg threading large beads, placing large 
pegs in a board, posting shapes in a sorter*    

 
 
 
By 3 years the child has support needs for some of the 
following: 
 

Date Date 

Some of the above and:   
hand eye coordination: placing small pegs in a board, threading 
small beads*   

copying pre-drawn shapes and lines: vertical line, circle*   

cutting with scissors*   

following a demonstration*   

completing inset puzzles, small pieces*   
 
* for visual rather than cognitive or physical reasons
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By 4 years the child has support needs for some of the 
following: 
 

Date Date 

as above and:   

using scissors to cut out shapes*   

copying shapes: square, cross*   

assembling screw toy*   

copying a sequence of coloured beads*   

finding small details in pictures, eg ‘Where’s Wally’*   
 
 
 
By 5 years the child has support needs for some of the 
following: 
 

Date Date 

as above, and:   

threading a large needle and making stitches*   

copying a pattern of bricks*   
drawing a recognisable human figure with details like hair and 
buttons*   

copying own name*   
 
* for visual rather than cognitive or physical reasons
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observing, planning and reviewing which are used for all 
children and in addition: 
• use observations to gather detailed information about the child’s difficulties; talk to 

parents, to find out if there are similar difficulties at home, and if so, what strategies 
are used to help 

• ask the child’s parents or carers to arrange for an eye test, if this has not been done; 
• if there has been a test and diagnosis, coordinate the information and make sure 

that everyone is aware of the advice 
• record relevant and achievable targets at Early Years Action, in consultation with 

parents; work on the targets at home and at pre-school; work frequently and 
regularly, keeping brief notes of progress; after about 10-12 weeks, review progress;  
at the meeting, review any reports from the oculist, eye hospital, or VISS 

• involve the child and family in setting targets and reviewing progress 
• ensure that targets are incorporated in daily planning 
• make a new IEP after review – if the child is not making adequate progress you may 

decide to move to Early Years Action Plus on the advice of specialists 
• consider the child in your planning – how can they be involved in all your activities? 
 
The child and the group 
The child is based within the usual learning environment. Possible additional actions 
and strategies could be: 
• helping the child to work with others in a large group, for example at circle time 
•  large pictures and objects may help 
• the child remaining in the same groupings as peers 
• working in smaller groups with the child, if this meets the visual needs. 
 
Adult support 
All staff members will be aware of the aims, targets and support strategies for the child’s 
learning. In addition: 
• liaise with parents and carers 
• use a key person to ensure that the child is supported and feels secure, and to plan 

for the child’s learning, and record progress 
• involve the SENCo in planning and reviewing 
• the VISS is available to support and advise - the Eye Hospital will make a referral if 

necessary 
• adults may be used flexibly to support the child - with detailed visual tasks, for 

example. 
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Supporting the child’s learning 
The child should be included in all activities and learning opportunities, which settings 
deliver in flexible ways in order to engage all children. In addition: 
• use BIG picture books, and big print books 
• put the child’s coat peg at the end of a row - it’s easier to find; 
• when teaching a physical skill, start by using big versions of the task, e.g. big beads 

and stiff thread - and work down to smaller ones as the task is mastered 
• seat the child where they can see and hear the adult well 
• attend to lighting - avoid glare, bright light reflections, shadows 
• give clear verbal directions 
• use contrasting surfaces to make things more visible: a dark cloth on the snack 

table, so that the cup shows up; white sand on a dark tray to draw in or tea leaves 
on a white tray 

• black on white or yellow is easier to see than other colours 
• persist in encouraging the child to wear spectacles; have a spare pair at pre-school if 

at all possible 
• give access to the whole curriculum through support, specialist equipment, and extra 

time for tasks 
• provide a range of tactile and other sensory experiences to support vision. 
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Early Years Foundation Stage  
Visual Needs 
 
Triggers 
 
• The child has received learning opportunities that have been adapted to the 

child’s learning style. 
• Adjustments have been made for the child within the usual day-to-day 

organisation of the setting as part of Early Years Action. 
 
If this action has been insufficient to enable the child to make progress, settings should 
provide evidence that: 
• the child has received support which is targeted in the learning areas which have 

been identified as needing support 
• advice received from other professionals has been acted upon 
• the child has made little progress, even though support strategies have been used 

for at least 2-3 (new) terms 
• the child needs additional time and support in order to learn within the setting 
• the child needs significant additional or different provision in order to make 

progress. 
 
Evidence of the child’s progress should be gathered using: 
• evidence from observations 
• information from parents 
• evidence from reports written by other professionals 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development matters,” 

“planning for quality in the Early Years” or the child’s individual journey 
• reviews of IEP targets, including progress in relation to the support that has been in 

place. 
 
A move from EYA to EYAP will usually take place at a review meeting in consultation 
with parents and other professionals. 
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Tick these descriptors to help you decide if a child needs Early Years Action Plus. 
 
Descriptors     Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action Plus may be indicated by: 
 

Date Date 

children who have known visual support needs, complex in nature, 
which are more than a question of focus and are not fully 
corrected by the use of spectacles 

  

requiring low vision aids to augment complex visual tasks   
requiring additional systems or support to access all areas of the 
curriculum.   

 
Detailed descriptors 
 
By 2 years the child has support needs for some of the 
following: 
 

Date Date 

spooning food, picking up a cup*    

playing with a ball*   

sensitivity to light or glare   

walking around safely*   
 
 
 
By 3 years the child has support needs for some of the 
following: 
 

Date Date 

as above and   

drawing features on a pre-drawn face*   

catching a ball with both hands*   

kicking a moving ball*   

placing inset puzzle pieces*   

recognising pictures*   
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By 4 years the child has support needs for some of the 
following: 
 

Date Date 

as above, and   

‘reading’ pictures - unable to say what the picture represents*    

lacks confidence when attempting tasks   

lacks sense of direction and coordination in outdoor games*   

mark making*   
 
* for visual rather than cognitive or physical reasons 
 

 
* for visual rather than cognitive or physical reasons 

 
By 5 years the child has support needs for some of the 
following: 
 

Date Date 

as above, and   

copying shapes, representational drawing*    
using outdoor equipment: playing games with balls, hoops, quoits, 
etc.*   

recognising letters, numbers, names even when printed boldly*   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observing, planning and reviewing which are in place for 
all children and in addition: 
• observations over time, at different times of day, by different people if possible 
• support from the Educational Psychologist (EP), Visual Impairment Support Service 

(VISS), to give specialist advice on the child’s Individual Education Plan (IEP) and 
progress; the VISS will also advise on mobility and functional use of vision 

• an IEP should be drawn up with input from parents, services involved and the child’s 
views 

• work together at home and at nursery on the targets, work frequently and regularly, 
making brief notes of progress 

• review progress after 10-12 weeks; include parents and outside specialists at 
review, and write a new IEP 

• make a risk assessment of the safety of the child and others 
• planning for the child should be done with the child’s teacher, together with the VISS 

teacher and the parents 
 
The child and the group 
The child is based within the usual learning environment; possible additional strategies 
could be: 
• the child remaining with his or her peers 
• to use small groups or 1-1 teaching to prepare the child for inclusion in a later group 

session or activity 
• to support the child outdoors by providing suitable activities and equipment, and 

opportunities to play with their peers 
• to consider the child in your planning - how can they be involved in all your 

activities? 
 
Adult support 
All members of staff will be aware of the aims, learning targets and support strategies 
for the child; in addition: 
• at EYAP, the child may have support in the form of a Teaching Assistant (TA); it is a 

good idea for the child to become used to being helped by any adult in the setting, 
rather than becoming dependent, in the long term, on one person 

• provide help while encouraging the child to do everything they can for themselves. 
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Supporting the child’s learning 
The child should be included in all activities and learning opportunities, which settings 
deliver in flexible ways in order to engage all children. In addition: 
• make adaptations to the environment - like clearing away clutter to make movement 

around the setting easier 
• some groups use white foot marks on dark flooring to show the way to the toilets; 
• where possible, keep the layout of the room the same from day-to-day - this eases 

mobility 
• have the child’s coat peg at the end of a row - this makes it easier to find 
• use black on yellow or white for symbols - this is easier to see 
• use low vision aids if prescribed by LV Clinic 
• have accessible ICT equipment 
• consider lighting - avoid shadows, glare, reflected light 
• seat the child where they can hear and see the adult easily at group times, as 

advised by VISS teacher 
• use contrasting surfaces to make things more visible - a dark cloth on the snack 

table to make the cup more visible; white sand on a dark tray to draw in, or tea 
leaves on a white tray 

• give clear verbal directions 
• use 'Objects of Reference' to help the child know what is happening, eg a cup for 

drinks time 
• persist in encouraging the child to use spectacles, if worn have a spare pair  

in pre-school if possible 
• give access to the whole curriculum through support, specialist equipment, and extra 

time for tasks 
• provide a range of sensory experiences to support vision. 
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Early Years Foundation Stage 
Multi-sensory Needs 
 
Children with multi-sensory needs are usually identified at an early stage in their lives.  
Occasionally multi-sensory needs may occur as a result of an accident, trauma or a 
progressive syndrome in an older child. 
 
Support and advice from a range of professionals is essential to meet the complex 
nature and pattern of needs displayed by these children. Settings should refer to the 
descriptors to identify areas of concern in the educational setting and to highlight where 
more detailed information or discussion is required. 
 
Triggers 
 
• The child has received learning opportunities which have been adapted to the 

child’s learning style. 
• Adjustments have been made for the child within the usual day-to-day 

organisation of the setting as part of Early Years Action. 
 
If this action has been insufficient to enable the child to make progress, settings should 
provide evidence that: 
• the child has received support which is targeted in the learning  areas which have 

been identified as needing support 
• advice received from other professionals has been acted upon 
• the child has made little progress, even though support strategies have been used 

for at least four (new) terms 
• the child needs additional time and support in order to learn within the setting 
• the child needs significant additional or different provision in order to make 

progress. 
 
Evidence of the child’s progress should be gathered using: 
• evidence from observations 
• information from parents and carers 
• evidence from reports written by other professionals 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development matters,” 

“planning for quality in the Early Years” or the child’s individual journey; 
• reviews of IEP targets, including progress in relation to the support that has been in 

place. 
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Tick these descriptors to help you decide if a child needs Early Years Action Plus. 
 
Descriptors     Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action Plus may be indicated by: 
 

Date Date 

deaf blind: a combination of vision and hearing loss which creates 
a unique pattern of learning difficulties   

multi-sensory impaired: may not have a combined clinical 
diagnosis of visual and hearing loss but present as having 
substantial developmental delay in responding to sensory stimuli 

  

 
Detailed descriptors 
 
A child who has congenital deaf blindness/multi-sensory 
impairment may display some of the following: 
 

Date Date 

idiosyncratic response to auditory and/or visual stimuli   
tactile defensiveness:  avoidance of touch/startled response to 
touch   

problems with eye contact and interaction   

delay in developing skills, e.g. walking   
adoption of unusual posture for undertaking tasks, e.g. unusual 
head position to maximise residual vision   

difficulty making sense of the world because of fragmentary 
information received through the senses   

delay in achieving developmental milestones   
withdrawal or isolation, e.g. may spend unusual amount of time 
asleep   

unusually passive behaviour   

repetitive or challenging behaviour as a result of sensory overload   
may use smell, taste and touch to gain information or to support 
mobility   

unable to find things or people when they have moved   

difficulties caused by changes in light levels   

difficulty when attending unfamiliar places   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
• Contact advisory teacher for Multi-Sensory Impairment for advice and assessments. 
• Initiate an IEP using “SMART” targets. Assess on an individual basis. 
• Hold regular reviews involving parents and professionals. 
• Individual planning to support a child’s targets may be required. 
 
The child and the group 
Settings to continue with their normal range of grouping strategies, including the 
creation of smaller groups for particular activities. Long term small groups should be 
created that receive additional attention from a named adult. 
 
Adult support 
Main provision should be planned by supervisor/class teacher with advice from MSI 
Advisory Teacher. 
• Child may require a specifically trained adult to offer day-to-day support. 
• Discuss and agree with parents about activities and strategies to be used at home. 
• All staff members will be aware of the aims, targets and support strategies to 

facilitate the child’s learning opportunities. 
• Use a key worker to ensure that equipment is used effectively and that learning 

targets and strategies remain in place throughout the child’s day. 
 
Supporting the child’s learning 
The inclusive curriculum is delivered flexibly by settings through a wide range of 
teaching methods including the full range of auditory, visual and kinaesthetic 
approaches. It is supported by a range of curriculum materials and resources (including 
ICT) and should be further enhanced by: 
• emphasis on differentiation for curriculum access 
• some individual programming to support specific targets 
• access to appropriate ICT and specialist equipment and materials as necessary 
• consideration should be given to seating position (in relation to adult and 

black/whiteboard) and lighting (i.e. elimination of glare, bright light reflection, 
shadows) 

• consideration given to layout of the room in relation to the child’s mobility and safety; 
• clear verbal descriptions and direction through the child’s preferred communication 

mode. This could be: objects of reference; pictures; symbols; hand over hand 
signing 

• individual or small group explanations or demonstrations 
• additional time to process information and complete tasks 
• increased use of multi-sensory approach within the curriculum 
• specific advice required from appropriate professionals 
• make use of hearing aids and other amplification aids as advised 
• access to low vision aids, magnifiers and CCTV. 
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Early Years Foundation Stage  
Physical Needs 

 
This section describes children who have more or greater physical needs than 
most children, so that the adults in their lives need to do more to support them 
to learn, than they would for most other children of that age. This group of 
children includes those who need help to move about – with crawling, walking, 
running and climbing – and those who need help doing daily living tasks – 
feeding and dressing themselves, using toys and equipment, using ICT and 
mark making.   
 
There is a wide range of physical impairments and children cover the whole 
ability range. Some can access the curriculum and learn effectively without 
additional educational provision. They have an impairment but do not have a 
special educational need. For others, the impact on their education may be 
severe. In the same way, a medical diagnosis does not necessarily mean that 
a pupil has SEN. It depends on the impact the condition has on their 
educational needs. Children should only be recorded as having PD if 
additional educational provision is being made to help them to access the 
curriculum. 
 
The broad descriptors which follow will help in thinking about what the 
difficulty is in general: what is it that the child needs help with? The detailed 
descriptors look at children’s development, to help decide if a child might be 
delayed relative to their peers. Checking descriptors in the other sections of 
this handbook will help to show if a child’s physical needs are linked to other 
needs.  
 
The descriptors should help settings to be aware of children who need help 
with fine motor and self-care tasks; if you have concerns of this kind, a referral 
to Occupational Therapy may be helpful. Children who need help with all 
movement may be supported by the Physical Disability Service (PDS). 
 
The interventions/actions section describes what to do for a child at Early 
Years Action and Early Years Action Plus. 
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Early Years Foundation Stage  
Physical Needs 

 
 
Triggers 
 
Before recording a child’s needs at Early Years Action, ensure that: 
 
• the child has received learning opportunities which are adapted to 

the way the child learns 
• adjustments have been made for the child within the normal day-to-

day organisation of the setting. 
 
If this action has been shown to be insufficient to support the child so that 
he/she can make progress, settings should gather evidence that:   
• setting staff have adapted the ways in which they work with the child, to 

meeting his/her needs 
• the child has received targeted support in those areas of learning which 

have been identified as needing support 
• the child needs additional time and support to engage in activities and 

learning opportunities 
• the child needs different or additional provision 
• the child is making little or no progress. 
 
Evidence of the child’s progress should be gathered using: 
• evidence from observations 
• information from parents or carers 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development 

matters,” “planning for quality in the Early Years” or the child’s individual 
journey 

• reviews of any targets that are in place. 
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Tick these descriptors to help you to decide if a child needs Early Years 
Action. They describe delayed development. 
 
Descriptors    Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early 
Years Action may be indicated by: 
 

Date Date 

impact of physical needs on participation in pre-school 
activities, e.g. mark making, physical games, use of 
equipment like puzzles 

  

impact of physical needs on the child’s confidence, self 
esteem, emotional stability or relationships with other 
children 

  

impact of physical needs on performance, e.g. 
drowsiness, lack of concentration, lack of motivation   

impact of physical needs on self-care, eg toileting, feeding 
oneself, drinking from an open cup, dressing and other 
daily living tasks 

  

impact of physical needs on communication and 
interaction with others   

 
Detailed descriptors 
 
By 2 years the child has support needs for some of 
the following: 
 

Date Date 

independent sitting   

rolling in both directions: front to back, back to front   

crawling, standing, walking   

picking up objects with finger and thumb   

eating and drinking unaided   

putting one brick on another   

container play   

messy play   

communicating and interacting with others*   

eating with a spoon, drinking from a lidded cup   
 
* has physical difficulty 
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By 3 years the child has support needs for some of 
the following: 
 

Date Date 

climbing stairs, jumping off a low step   

throwing and kicking a ball, attempting to catch   

threading large beads on stiff string   
posting shapes in a box, large peg in a hole, large inset 
puzzle   

making marks on paper   
self-care: eating with a spoon, drinking from an open cup, 
toileting   

playing with a variety of play materials   

communicating and interacting with others*   
 
 
 
By 4 years the child has support needs for some of 
the following: 
 

Date Date 

using scissors to snip   

using a pencil to make marks, put features on a face   
building a tower of 8 bricks, making simple model with 
Duplo   

catching a large ball with 2 hands climbing on nursery 
equipment   

propelling a tricycle with feet on the ground, steering   
self-care: eating with spoon and fork, drinking from an 
open cup, using the toilet independently, hand washing, 
dressing in simple clothes 

  

communicating and interacting with others, including 
other children*    
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By 5 years the child has support needs for some of 
the following: 
 

Date Date 

running competently, changing direction; walking upstairs 
and down using alternate feet; standing on one foot    

rising to stand from kneeling without using hands   
using scissors to cut out simple shapes, e.g. square, 
circle   

using a pencil to copy shapes: circle, cross, face   

using ICT: using a mouse to click and drag   
self-care: eating with fork and spoon, cutting with a knife, 
drinking from an open cup, using the toilet independently, 
dressing including shoes with easy fastenings 

  

communicating and interacting with adults and peers*   
 
* has physical difficulty 
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observing, planning and reviewing which are 
used for all children and in addition: 
• make observations over time, at different times of day, by different people 

if possible 
• liaise closely with the child’s parents and carers to share information and 

build up a picture of the child’s interests, abilities, needs and successful 
support strategies 

• consider referral to Occupational Therapy Service (OT), Paediatric 
Physiotherapy Service (PPS), Speech and Language Therapist (SALT)  
Physical Disability Service (PDS) for advice, according to the child’s needs 
and with parents’ permission 

• record relevant and achievable targets on the IEP that address the areas 
of learning where the child needs support 

• plan strategies, experiences and activities that support the learning targets 
and ensure that these are incorporated into daily planning 

• involve the child and family in planning the targets and reviewing progress 
• make a risk assessment of the safety of the child and others 
• review progress after about 10-12 weeks; at the meeting, review any 

reports from OT, PPS, SALT 
• make new IEP after review; you may decide to move to EYAP with the 

agreement of parents or carers, on the advice of specialists. 
 
The child and the group 
The child is based within the usual learning environment.  
• Support may be needed for the child to work with others in a group, 

e.g. at circle time. Communication aids, pictures for example, may help. 
• Support may be needed to work in small groups with other children:  turn 

taking games, to and fro ball games, collaborative work on a model. 
• Provide developmentally and physically appropriate resources, 

experiences and activities. 
 
Adult support 
All staff members will be aware of the aims, targets and support strategies for 
the child’s learning. In addition: 
• liaise regularly with adults and carers 
• use a key person to ensure that the child is supported and feels secure, 

to plan for the child’s learning and record progress 
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• involve the SENCo in planning and reviewing 
• the Physical Disability Service, (PDS) or Early Years SEN Inclusion 

Teacher (EYSENIT - PVI settings only) may be consulted 
• consult with any other professionals who are involved, with parents’ 

permission 
• provide additional adult support, using all adults flexibly at different times 

to encourage adaptability. 
 
Supporting the child’s learning 
The child should be included in all activities and learning opportunities, which 
settings deliver in flexible ways in order to engage all children. In addition: 
• consider breaking down skills and activities into smaller achievable steps 
• allow extra time for the child to achieve 
• provide a variety of experiences and activities which help the child to learn 
• provide specific learning opportunities for some skills if necessary, within 

the usual learning environment 
• make adaptations to the environment: e.g. clearing away clutter to ease 

access; getting bigger, easier inset puzzles; getting a good range of balls 
and beanbags;  put the child’s peg at the end of the row, instead of in the 
middle 

• provide additional sensory and kinaesthetic experiences, indoors and out: 
for example, shaving foam or fine sand to ‘draw’ in;  big painting on vertical 
surfaces;  using ribbons to make shapes in the air while dancing;  obstacle 
courses to provide crawling and climbing experiences 

• provide extra time to complete tasks, and/or rest facilities 
• consider low vision aids, appropriate seating, improved acoustics, 

alternative or augmented methods of communication 
• access to specialist ICT equipment, and simple adjustments like a variable 

speed mouse 
• access to the whole curriculum through specialist seating, standing, 

mobility, and other aids 
• consider the child in your planning:  how can they be involved in all your 

activities? 
 
Helpful books in this area include: 

• Early Movement Skills by Naomi Benari  
(Speechmark, ISBN 0-862883-78-8) 

• Fine Motor Skills in Children with Down Syndrome by Maryanne 
Bruni (Woodbine House, ISBN 1-890627-03-8): useful for all 
young children not just those with Down Syndrome. 
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Early Years Foundation Stage  
Physical Needs 
 
Triggers 
 
• The child has received learning opportunities which have been adapted to the 

child’s learning style. 
• Adjustments have been made for the child within the usual day-to-day 

organisation of the setting as part of Early Years Action. 
 
If this action has been insufficient to enable the child to make progress, settings should 
provide evidence that: 
• the child has received support which is targeted in the learning areas which have 

been identified as needing support 
• advice received from other professionals has been acted upon 
• the child has made little progress, even though support strategies have been used 

for at least four (new) terms 
• the child needs additional time and support in order to learn within the setting 
• the child needs significant additional or different provision in order to make 

progress. 
 
Evidence of the child’s progress should be gathered using: 
• evidence from observations 
• information from parents or carers 
• evidence from reports written by other professionals 
• evidence from any assessments 
• records of the child’s achievements through the EYFS “development matters,” 

“planning for quality in the Early Years” or the child’s individual journey 
• reviews of IEP targets, including progress in relation to the support that has been in 

place. 
 
A move from EYA to EYAP will usually be agreed at a review meeting with parents and 
other professionals. 
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Tick these descriptors to help you decide if a child needs Early Years Action Plus.  Go 
through all the age related descriptors, even if the child is 4 or 5 years old.   
 
Descriptors     Child’s name: 
 
Broad descriptors 

Yr gp Yr gp  
Levels of performance requiring intervention at Early Years 
Action Plus may be indicated by: 
 

Date Date 

evidence of support in other areas of SEN/LDD as set out 
elsewhere in this handbook, e.g. communication aids, hearing, 
vision needs 

  

impact of physical needs on the child’s confidence, self esteem, 
emotional stability, or relationships with other children   

impact of physical needs on performance, eg through drowsiness, 
lack of concentration, lack of motivation    

impact of physical needs on participation in all activities and 
opportunities   

support needed to ensure safety   
support needed to move around the setting, or to sit or stand at 
setting   

 
Detailed descriptors 
 
By 2 years the child has support needs for some of the 
following: 
 

Date Date 

independent movement round a room   
increasing safety needs, e.g. when walking on uneven ground, 
using steps, walking distances   

using nursery equipment:  beads, peg boards, inset puzzles; using 
outdoor equipment: push along toys, climbing frames   

needing specialised equipment to stand, sit or walk, help to 
change position   

maintaining stamina and avoiding becoming over tired. Needs 
support to reduce frustration and poor self esteem.    

crossing the midline in play (play all to one side of the body)   
speaking clearly; (may need communication aids); managing 
drooling    

eating with a spoon, and drinking from a cup   
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By 3 years the child has support needs for some of the 
following: 
 

Date Date 

as above, and   

assistance with going to the toilet because of physical difficulties    
needs help to try varied activities (would stay with one thing they 
can do, left to themselves)   

needs support to establish peer relationships   

needs support to try a variety of activities and textures   

communicating with adults and peers   
 
 
 
By 4 years the child has support needs for some of the 
following: 
 

Date Date 

as above, and   

controlling or regulating their movement or speed of movement   

using playground equipment: climbing frames, pedalling a tricycle   
attempting challenging physical activities, attempting construction 
activities (child may avoid these if left to themselves)   

limited sense of danger   
moving in a coordinated way: running easily, jumping, changing 
direction   

using scissors to cut out shapes, using mark making and ICT    

organising oneself; following simple instructions   

using the toilet independently   
 
 
 
By 5 years the child has support needs for some of the 
following: 
 

Date Date 

as above, and   
eating neatly without much spilling of food or drink;  pouring a 
drink; cleaning up a mess; dressing with clothes the right way 
round; doing buttons and zips; putting on shoes with easy 
fastenings 

  

recording work by drawing or using ICT   

hand preference not established   
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Interventions/Actions 
 
Gathering information, planning and reviewing progress 
Continue to use the systems of observing, planning and reviewing which are used for all 
children and in addition: 
• ensure that you, and others working with the child, have the appropriate training 

from the PDS service 
• liaise closely with the child’s parents and carers to share information and build up a 

picture of the child’s interests, abilities, needs and successful support strategies; 
• record relevant and achievable targets on the IEP, that address the areas of learning 

where the child needs support 
• plan strategies, experiences and activities that support the learning targets and 

ensure that these are incorporated into daily planning 
• involve the child and family in planning for targets and reviewing progress 
• liaise with any other professionals who are involved with the child: OT, PPS, PDS, 

SALT for example 
• review IEPs regularly, usually about every 10-12 weeks 
• make a risk assessment of the safety of the child and others. 
 
The child and the group 
The child is based within the usual learning environment. Possible additional actions 
and strategies could be: 
• small group activities which support the child’s learning 
• using role models and buddies to help the child use learned skills within the 

everyday environment 
• providing developmentally and physically appropriate resources, experiences and 

activities 
• adapting activities so that the child is included and can achieve; 
• providing seating aids, communication aids, and time to enable the child to 

contribute at group times, indoors and out 
• support the child to make decisions by offering choices of activities 
• support the child outside by providing suitable activities and equipment, and 

opportunities to play with their peers.  
 
Adult support 
All staff members will be aware of the aims, targets and support strategies for the child’s 
learning; in addition: 
• liaise regularly with parents and carers 
• use a key person to ensure that the child is supported and feels secure, and to plan 

for the child’s learning and record progress 
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• involve the SENCo in planning and reviewing 
• the Physical Disability Service, (PDS) or Early Years SEN Inclusion Teachers,  

(EYSENIT – PVI settings only) may be consulted. 
• consult with any other professionals who are involved with the child, e.g. Speech 

and Language Therapist, with parents’ permission 
• additional adult support (for PVIs, some additional funding may be available; the 

PDSS or your EYSENIT can advise) 
• Additional adult support can be provided by a variety of adults, and the aim should 

be to support the child while encouraging them to do everything they can for 
themselves. 

 
Supporting the child’s learning 
The child should be included in all aspects of the curriculum, which settings deliver in 
flexible ways in order to engage all children. In addition: 
• consider breaking down skills and activities into smaller achievable steps 
• allow extra time for the child to achieve and provide a variety of experiences and 

activities which help the child to learn 
• provide specific learning opportunities for some skills if necessary, within the usual 

learning environment 
• provide a variety of developmentally appropriate toys, experiences and activities 

which will help the child to learn 
• provide specific learning opportunities for some skills, if necessary, within the usual 

learning environment 
• provide additional and different learning opportunities to acquire basic skills 
• provide additional sensory and kinaesthetic experiences indoors and out:  a robust 

swing, chunky paint brushes, dark surfaces to make toys more visible 
• understanding language, memory and reasoning, eg understanding and answering 

questions (signing and gesture) 
 early literacy and numeracy skills, eg looking at books, recognising numbers and 

counting 
 sequencing and organising, eg toilet routines or changing clothes or shoes for 

physical activities (visual sequence cards) 
 problem solving and developing concepts, eg big and little, shapes 
 fine and gross motor skills, eg threading beads, riding a tricycle 
 listening and attending, eg responding to adult requests 

• consider low vision aids, appropriate seating, alternative or augmented means of 
communication 

• access to specialised ICT equipment, and a variable speed mouse 



EARLY YEARS ACTION PLUS                                                       Physical Needs 

96 

• access to the whole curriculum through specialist seating, standing, mobility and 
other aids 

• provide seating to help when changing clothes 
• put the child’s coat peg on the end of a row, rather than in the middle:  it will be 

easier to get at 
• make adaptations to the environment:  clear away clutter to make more room to 

move;  take off cupboard doors to allow access to resources; put down a decking 
path to allow wheelchair access to the far parts of the garden; have a private 
changing area near the toilet. 

 
 
Helpful books in this area include: 

• Early Movement Skills by Naomi Benari  
(Speechmark, ISBN 0-862883-78-8) 

• Fine Motor Skills in Children with Down Syndrome by Maryanne Bruni  
(Woodbine House, ISBN 1-890627-03-8)  
useful for all young children not just those with Down Syndrome
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Appendix 1 
 

Acronyms 
 
 

ASD  Autistic Spectrum Disorder  

BST Behaviour Support Team 

DCSF Department for Children, Schools and 
Families 

EP Educational Psychologist 

EYA Early Years Action 

EYAP Early Years Action Plus 

EYFS Early Years Foundation Stage 

EYSENIT Early Years SEN Inclusion Teacher 

HSS Hearing Support Service 

ICT Information Communication Technology 

IEP Individual Education Plan 

LA Local Authority 

LD Learning difficulty 

LDD Learning difficulty and/or disability 

OT Occupational Therapist 

PDS Physical Disability Service 

PPS Paediatric Physiotherapy Service 

PT Physiotherapist 

PVI Private, Voluntary and Independent 

SEN  Special Educational Need 

SLT (also SALT) Speech & Language Therapist 

SMART 
SMARTIE 

Specific/Measurable/Achievable/ 
Relevant/Time related/Involving/Exciting 
 

TA Teaching Assistant 

VISS Visual Impairment Support Service 
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